The Relationship Between Personality Characteristics and Job Satisfaction of Secondary Marketing Education Teachers by Plessman, Connie Kay Staehr
University of Nebraska - Lincoln 
DigitalCommons@University of Nebraska - Lincoln 
Theses, Dissertations, & Student Scholarship: 
Agricultural Leadership, Education & 
Communication Department 
Agricultural Leadership, Education & 
Communication Department 
Winter 12-1985 
The Relationship Between Personality Characteristics and Job 
Satisfaction of Secondary Marketing Education Teachers 
Connie Kay Staehr Plessman 
Follow this and additional works at: https://digitalcommons.unl.edu/aglecdiss 
 Part of the Other Public Affairs, Public Policy and Public Administration Commons 
Plessman, Connie Kay Staehr, "The Relationship Between Personality Characteristics and Job Satisfaction 
of Secondary Marketing Education Teachers" (1985). Theses, Dissertations, & Student Scholarship: 
Agricultural Leadership, Education & Communication Department. 32. 
https://digitalcommons.unl.edu/aglecdiss/32 
This Article is brought to you for free and open access by the Agricultural Leadership, Education & Communication 
Department at DigitalCommons@University of Nebraska - Lincoln. It has been accepted for inclusion in Theses, 
Dissertations, & Student Scholarship: Agricultural Leadership, Education & Communication Department by an 
authorized administrator of DigitalCommons@University of Nebraska - Lincoln. 
THE RELATIONSHIP BETWEEN PERSONALITY CHARACTERISTICS AND JOB 
SATISFACTION OF SECONDARY MARKETING EDUCATION TEACHERS 
by 
Connie Kay Staehr Plessman 
A DISSERTATION 
Presented to the Faculty of 
The Graduate College in the University of Nebraska 
In Partial Fulfillment of Requirements 
For the Degree of Doctor of Philosophy 
Major: Interdepartmental Area of Administration, 
Curriculum and Instruction 
Lincoln, Nebraska 
December, 1985 
ACKNOWLEDGMENTS 
Ralph Waldo Emerson once said, "Our chief want in life is 
somebody who will make us do what we can." And the way to best make 
one do what one can is to believe in her. I have been fortunate to 
have had the support of those who believed in my pursuit; to all of 
these people--family, friends, and colleagues, I express my gratitude. 
For their professional guidance, I would like to thank my 
committee members: Drs. Birdie Holder and Margaret Johnson, who were 
always there when needed; Dr. Ron Joekel, whose encouraging words many 
years ago helped me finalize my decision to pursue my chosen field; 
and Dr. Leverne Barrett, who first introduced me to psychological 
type theory. 
To Dr. Steven A. Eggland, my committee chair and mentor 
throughout the years, and to Dr. Hazel Crain, our Director, my sincere 
thanks for the inspiration, guidance, and opportunities which they 
have made available. And to Suzie Sybouts, for her professional 
expertise in the preparation of the final manuscript of my disserta-
tion. 
For their unwavering support, guidance, and love, I extend 
my heartfelt thanks to my parents, Lavern and Evelyn Staehr. I will 
forever be indebted to all they have done and only hope I w'ill be 
able to provide the example, love, and the best of life they con-
tinually provide to their three daughters. 
To my husband's parents, George and Vernelle, for their 
encouragement and involvement in a goal I have been pursuing since 
entering their family, I extend my appreciation. Finally, to my 
INFP husband, Jim, who I knew was special since the day we met, I 
express my appreciation and love for his constant source of support 
and encouragement; for understanding when his ENFJ wife needed to 
articulate; for always believing that whatever the task, I could 
achieve it; and for showing me that laughter is truly the best 
medicine. 
C.K.S.P. 
THE RELATIONSHIP BETWEEN PERSONALITY CHARACTERISTICS AND JOB 
SATISFACTION OF SECONDARY MARKETING EDUCATION TEACHERS 
Connie Kay Staehr Plessman, Ph.D. 
University of Nebraska, 1985 
Advisor: Steven A. Eggland 
The purpose of this study was to (1) determine the personality 
characteristics of secondary marketing teachers, and (2) to examine the 
relationship between personality characteristics and selected demographic 
and attitudinal variables with job satisfaction (intrinsic, extrinsic, 
and general) of marketing teachers. 
A random sample of 475 marketing teachers was drawn from the 
membership of the national Marketing Education Association; responses 
were received from 73 percent of the marketing teachers surveyed. 
Two instruments, the Myers-Briggs Personality Indicator and the 
Minnesota Satisfaction Questionnaire, were combined with attitudinal 
and demographic questions for use in data collection. 
Eight null hypotheses were proposed to investigate the research 
questions outlined in the study. The research findings are summarized 
below: 
1. Three personality types, the ESTP, ESTJ, and ENTJ, were 
found to be much more common in the secondary marketing population than 
in the normative junior/senior high school teacher population. 
2. The personality profile of the marketing teachers differed 
from the normative high school teacher population. Marketing attracted 
more practical, action-oriented, realistic types. 
3. Although some psychological types of marketing teachers 
were less satisfied than others, the group satisfaction scores of 
marketing teachers fell in the "average satisfaction" range. 
4. Introverted, intuitive, perceptive types were less satis-
fied with teaching than all other types. 
5. Marketing teachers less satisfied with their positions were 
less likely to choose teaching as a career, if making the choice again; 
to recommend teaching to a friend; and to teach until retirement. 
6. The majority of the intuitive teachers had prior experience 
in another career before entering teaching; half of the sensors had 
previously worked in another career and half entered marketing education 
directly. Sensing teachers also had a longer tenure in teaching than 
intuitive teachers. 
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CHAPTER I 
I NTRODUCTI ON 
Probably two of the greatest selective risks the young 
adult takes are in choosing whom to marry and in choosing 
an occupation to prepare for and to live with. Failure 
to predict in either category can bring prolonged frustra-
tion, anxiety, stress and painful restructuring. 
(Bischoff, 1976, p. 219) 
Bischoff (1976) discussed the scarcity of meaningful data 
concerning the career choices of young adults. Often career choices 
are not made with a great deal of thought and many times are a result 
of chance happenings. Time spent working in a career that is in-
congruent to one's internal desires can be very unfortunate. One of 
the factors that might affect satisfaction in a career--personality--
was addressed in this study. 
Background for the Study 
Researchers have indicated a lack of satisfaction on the part 
of many teachers. According to the National Education Association's 
annual Nationwide Teacher Opinion Poll of 1983, only 51 percent of 
the respondents planned to remain in teaching until retirement. In 
this same study, nearly one-third (30 percent) of the teachers sur-
veyed indicated they would "probably not" become a teacher if they 
had the choice to make again, and 13 percent indicated they "certainly 
would not" become a teacher again (National Education Association, 1983). 
The percentage of teachers indicating they "probably would not" or 
"certainly would not" become teachers again rose from 10.7 percent 
in 1961 to 43.0 percent in 1983. Another study by Morocoo, D'Arienzo, 
and Danford (1983) indicated that nearly 52 percent of the teachers 
surveyed stated they would not become teachers if they had the choice 
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to make again. The results of these studies provide startling evidence 
to educational administrators and teacher educators; if the feelings 
of the general population of teachers are accurately reflected by the 
results of these studies, dissatisfaction with career choice seems to 
be a serious issue. 
A Special Task Force to the Secretary of Health, Education, 
and Welfare (1973) found that while the majority of workers expressed 
overall satisfaction with their jobs, when given the chance to change 
jobs, about one-half stated they would. From this finding, Dawis and 
Lofquist (1981) inferred that "about 30 percent of workers are only 
minimally satisfied, and another 20 percent are dissatisfied" (p. 7). 
According to Holdway (1978), research on teacher satisfaction 
should be continued due to several continually changing factors such 
as: 
1. The mean number of years of formal education acquired 
by teachers is increasing. 
2. Increased dissatisfaction is being expressed in the 
media and some other segments of the community with 
the effectiveness of formal schooling. 
3. Financial restrictions are being imposed following 
substantially increased funding of the 1960's. 
4. Attitudes of pupils toward learning and authority 
are changing, particularly at the secondary level. 
5. Changes in authority relationships and preferred 
patterns of involvement in the decision-making 
process are becoming more evident. 
3 
Numerous researchers have examined teacher satisfiers/ 
dissatisfiers (Chapman, 1983; Lortie, 1975; Sergiovanni, 1967; 
Sweeney, 1981a, 1981b; Wickstrom, 1973). Overall (or general) teacher 
satisfaction and satisfaction with particular aspects of teaching have 
been researched (Holdaway, 1978) in addition to satisfaction specifi-
cally related to rura1/urban teachers (Farber, 1984; Haughey & Murphy, 
1983). Attempts were made in most of the studies to ascertain 
determinants of job satisfaction. Although research has been con-
ducted relating personality to job satisfaction, most studies have 
focused on personality factors that affect satisfaction rather than 
attempting to determine whether satisfaction occurs randomly or within 
patterns of similar personality characteristics. 
According to McCaulley (1976), investigators have recently 
concluded that prediction can be improved if subjects are clustered 
into subgroups which share common response patterns. The use of the 
Myers-Briggs Type Indicator U~BTI) is in this context. McCaulley 
(1976) stated that most of the new "typologists" use clusters derived 
from empirical manipulation of sample data, whereas the MBTI types 
use groupings based on Jung's theory. Only one study (Kuhn, 1980) 
was reviewed that directly addressed job satisfaction after grouping 
teachers by Jungian personality types. 
Carl G. Jung, a Swiss physician-psychiatrist, developed one of 
the most comprehensive theories to explain human personality. Jung 
attempted to differentiate his theory of personality from his pred-
ecessors by explaining that much of what appeared to others to be a 
random variation in human behavior actually occurs in patterns and is 
consistent. The Myers-Briggs Type Indicator (MBTI) is a good 
instrument to use when determining personality characteristics based 
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on the Jungian theory of personality. It has been used extensively in 
the field of medicine to study the relationship between personality 
type and career choice (Myers, 1980) and personality type as it relates 
to job satisfaction (Brown, 1973; Fellers, 1974; Williams, 1976). 
Kuhn (1980) made the first direct attempt to assess the rela-
tionship between personality type and job satisfaction of teachers. 
Grouping elementary and secondary teachers according to personality 
type, Kuhn attempted to determine whether various sub-groups received 
satisfaction through differing means and at differing levels. She 
found that extraverts tended to be more satisfied with their careers 
than introverts. Kuhn's research also confirmed what has been the 
norm in job satisfaction research--that the intrinsic satisfaction 
scale had a higher mean score than the extrinsic satisfaction scale 
for most personality types. Kuhn made several recommendations for 
further research. Since her research included a group of volunteer 
teachers from three counties in Florida, she recommended that her 
study be replicated and expanded to include "teachers randomly 
selected, teachers within particular contexts and environments, and/or 
teachers from other geographic areas" (Kuhn, 1980, p. 102). 
Context of the Problem 
Career dissatisfaction on the part of teachers has risen 
significantly in the past few years. In a study of 250 vocational 
teachers in Ohio, Garcia (1980) found teachers to be moderately 
satisfied with their jobs although a large number of vocational 
teachers indicated they had an interest in or were presently con-
sidering career changes. Marketing and distributive education 
teachers considered career changes more often than agriculture or 
trade and industrial education teachers. A supply and demand study 
conducted by the National Education Association (1983) found that 
although sufficient numbers of marketing teachers have been graduated 
from teacher education programs, the numbers entering teaching are 
generally not sufficient to meet nationwide demand. From these 
studies, one might question whether satisfaction or dissatisfaction 
occurs randomly or in patterns consistent with internal preferences of 
the individual. 
Why, during times of low public image of education and lower 
than desired salaries, do some teachers remain committed to teaching 
while others find themselves dissatisfied? Why, after completing a 
teacher education program and student teaching experience, do some 
teachers decide not to teach? 
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In the present study, attempts were made to examine one of the 
possible factors affecting career decision making and job satisfaction--
that of internal differences in personality type and temperament. 
Researchers have indicated that persons of differing personality types 
are likely to choose careers accordingly, and it has been suggested 
that the level of satisfaction experienced will depend upon the 
extent to which individuals are able to utilize their personality 
preferences in their chosen career. 
Statement of the Problem 
The problem addressed in this study was as follows: .A Jungian 
personality profile of marketing teachers does not exist. It is not 
known to what extent personality characteristics of marketing teachers 
vary from that of the general teacher norm for which type data are 
available. It is also not known whether job satisfaction of marketing 
teachers is influenced by their personality type. 
Purpose of the Study 
The purpose of this study was to (1) determine the personality 
characteristics of secondary marketing education teachers, and (2) 
to examine the relationship between personality types and selected 
demographic/attitudinal variables with job satisfaction (intrinsic, 
extrinsic, and general) of marketing teachers. 
Research questions 
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Several research questions were generated as a means to examine 
the problem of the study. 
1. What is the personality profile of secondary marketing 
teachers? 
2. Do the personality characteristics of secondary marketing 
teachers vary from the secondary teacher population norm for which 
type data are available? 
3. What is the level of satisfaction experienced by secondary 
marketing teachers? 
4. Does a relationship exist between job satisfaction and 
personality characteristics of marketing teachers? 
5. Does a relationship exist between job satisfaction and 
,selected demographic/attitudinal variables of secondary marketing 
teachers? 
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6. Does a relationship exist between personality characteristics 
and demographic/attitudinal variables of secondary marketing teachers? 
Significance of the Study 
Educational administrators and teacher educators are forever 
attempting to understand better the motivations and satisfactions of 
teachers. It was in this context that the current research study was 
undertaken in order to address individual differences of marketing 
teachers. It was determined (1) whether the personality of marketing 
teachers differed from that of the general teacher population; (2) 
whether a relationship existed between personality type and job 
satisfaction of marketing teachers; and (3) whether personality type/ 
job satisfaction is affected by various demographic/attitudinal vari-
ables. Job satisfaction (extrinsic, intrinsic, and general) was 
examined between and among personality groupings in order to determine 
specific satisfaction needs of marketing teachers. The results of this 
study should be useful (1) to administrators when attempting to under-
stand needs of teachers, (2) to teacher educators when counseling and 
preparing teachers in the field, and (3) to individual teachers for 
their own self-understanding and to improve the teaching-learning 
process. 
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It is not the purpose of this research or other personality 
research to imply that only certain types of people are fit.for or happy 
in each career. The unique characteristics of all types of people make 
valuable contributions to the teamwork required for a group to work 
at the optimum level. The knowledge that personality research can 
bring to the field of education is the awareness--on the part of 
educational administrators, teacher educators, and teachers themselves--
of the role that personality plays in teamwork, leadership, and the 
teaching-learning process. 
Although studies of personality have been conducted in market-
ing education (Little, 1972; Olson, 1967), a review of literature 
revealed none had used Jung's theory of psychological types in 
attempting to study variations among personality groupings. This study 
will serve as a basis for future studies within the field of marketing 
education dealing with Jungian personality_ characteristics and their 
effect on various factors in teaching. 
The literature available on the relationship of personality type 
to job satisfaction will be further expanded by this study. In 
addition, Kuhn's (1980) study of elementary, junior high, and high 
school teachers, using the MBTI and a modified version of the 
Minnesota Satisfaction Questionnaire, will be validated by this 
study. 
Assumptions 
The following assumptions were made with regard to this study: 
1. The secondary marketing teachers selected to participate 
in this study were representative of the entire population from which 
they were selected. 
2. Assessment of personality factors according to Jungian 
psychology can be accurately measured by the Myers-Briggs Type 
Indicator and the MBTI is a reliable and valid instrument for the 
measure of personality type. 
3. Measurement of satisfaction is accurately indicated by the 
Minnesota Satisfaction Questionnaire--Short Form and the MSQ is a 
valid and reliable instrument. 
4. Participants in the study responded to the MBTI and MSQ 
honestly and freely when indicating their preferences and attitudes. 
5. Teachers who were dissatisfied with teaching to an extreme 
degree would have left teaching for another career. Therefore, the 
current population may not reflect the maximum level of dissatisfac-
tion. 
Delimitations 
Delimitations of this study include the following: 
1. The population involved in this study was limited to 
marketing teachers at the secondary level who belonged to the 
national Marketing Education Association during the 1984-1985 academic 
year. 
2. Assessment of personality was limited to the Jungian 
psychology as measured by the Myers-Briggs Type Indicator. 
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3. The measurement of satisfaction was limited to the twenty 
factors of the three scales (intrinsic, extrinsic, and general satis-
faction) of the Minnesota Satisfaction Questionnaire--Short Form. 
Limitations 
The specific limitations of this study included the following: 
1. The population, limited to marketing teachers who belonged 
to the professional marketing organization, may not represent responses 
of and cannot be generalized to marketing teachers who have not joined 
the professional organization. 
2. Although the MBTI is an objective research instrument, 
the Indicator does not reveal all the complexities and dynamics of 
personality structure. 
3. The MSQ measures do not include all reinforcers (satisfiers) 
that may be useful in measuring job satisfaction. 
4. The degree to which the variables of personal well-being, 
motivation, and attitude affected responses to this study was not 
controlled in the conduct of the study. 
5. Certain personality types would be less likely to respond 
to mailed questionnaires; therefore, the survey data may not ade-
quately represent these personality type groups. 
6. The study was subject to weaknesses inherent in survey 
research using mailed questionnaires. 
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Defi nition of Terms 
The following definitions were utilized for terms used through-
out this study: 
Extrinsic satisfaction. Feelings about the environmental 
factors which are peripheral to the job itself as measured by the 
Minnesota Satisfaction Questionnaire (MSQ)--Short Form by combining 
scores on authority, company policies and practices, recognition, 
responsibility, security, and variety (Weiss, Dawis, England, & 
Lofquist, 1967). 
General satisfaction. The total degree to which one's need 
requirements are being met by the work environment as measured by the 
MSQ--Short Form by combining scores from all twenty measurement 
factors (Wei ss et a 1., 1967). 
Intrinsic satisfaction. Feelings about possibilities for self-
actualization in the job as measured by the MSQ--Short Form by 
combining scores on ability utilization, achievement, activity, 
advancement, compensation, co-workers, creativity, independence, 
moral values, social service, social status, and working conditions 
(Weiss et al., 1967). 
Job satisfaction. The degree to which work and the work 
setting fills an individual's need requirements as measured by the 
MSQ--Short Form in terms of intrinsic, extrinsic, and general satis- . 
faction (Weiss et al., 1967). 
Marketing teachers/educators. Terms used synonymously in 
the study to refer to certified teachers currently teaching marketing 
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education (historically referred to as distributive education) at the 
secondary level (grades 10 through 12). 
Minnesota Satisfaction Questionnaire (MSQ). An instrument used 
for measuring twenty dimensions of job satisfaction on three scales--
intrinsic, extrinsic, and overall satisfaction. 
Myers-Briggs Type Indicator (MBTI). An instrument based on 
Jungian theory used for measuring personality types. 
Personality characteristics. Factors of personality (type 
and temperament) opera ti ona lly defined by the Myers-Bri ggs Type 
Indicator. 
Persona 1 ity traits. The ei ght preferences of personality 
measured by the MBTI: Extraversion (E)-Introversion (I); Sensing (S)-
Intuition (I); Thinking (T)-Fee1ing (F); and Judging (J)-Perception 
(P). 
Personality type. An indication of preferences of personality 
resulting from responses to MBTI choices measuring how persons perceive 
their world and make judgments about these perceptions. The preferences 
are classified along four dichotomous scales: Extraversion-Introversion 
(E-I), Sensing-Intuition (S-N), Thinking-Feeling (T-F), and Judging-
Perceiving (J-P). Type is expressed as a four-letter composite of 
preferences (e.g., ENFJ). 
Personality type indices. The four basic personality preference 
scales as measured by the MBTI, each reported as a dichotomous con-
tinuum representing responses to the following measures: 
1. E-I.lndex (how one deals with what is encountered): 
Extraversion (E). An orientation to the outer world, 
focusing perception and judgment upon people and things 
(Myers, 1980). 
Introversion (I). An orientation to the inner world of 
ideas, focusing perception and judgment upon concepts 
and ideas (Myers, 1980). 
2. S-N Index (how one perceives what is experienced): 
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Sensing (S). Preference of perceiving things directly 
through one or more of the five senses (Myers, 1980). 
Intuition (N). Preference of perceiving things indirectly 
by way of the unconscious; incorporating ideas or 
associations which the unconscious places on perceptions 
coming from the outside (Myers, 1980). 
3. T-F Index (how one judges or rationalizes the information 
perceived): 
Thinking (T). Preference of coming to conclusions by 
a logical process, aimed at impersonal finding (Myers, 
1980). 
Feeling (F). Preference of coming to conclusions by 
appreciation in bestowing on things a personal, sub-
jective value (Myers, 1980). 
4. J-P Index (how one prefers to deal with activities of the 
world: 
Judgment (J). A process of coming to conclusions about 
what has been perceived. Judgment is revealed by the extent 
to which individuals prefer one of the judging poles--
thinking or feeling (Myers, 1980). 
Perception (P). A process of becoming aware of things, 
people, occurrences, and ideas. Perception is revealed 
by the extent to which individuals prefer one of the two 
perceiving poles--sensation or intuition (Myers, 1980). 
Secondary marketing teachers/educators. These terms are used 
synonymously to refer to certified teachers currently teaching market-
ing education (historically referred to as distributive education) 
at the secondary level of instruction (grades 10 through 12). 
Temperament. The result of consistent actions which can be 
observed from a very early age, long before events have had occasion 
to imprint the person (Keirsey & Bates, 1978). Temperament is the 
result of unique combinations of personality preference traits: 
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SP (sensing, perceiving), ST (sensing, thinking), NT (intuition, 
thinking), or NF (intuition, feeling) (Keirsey & Bates, 1978). For the 
purpose of this study, Jungian temperaments, as referred to by 
Schultz (1985), shall denote the Keirsey combinations of NT and NF 
plus combinations of SF (sensing, feeling) and ST (sensing, thinking) 
rather than the SP and SJ dimensions used by Keirsey. 
Type table. A display in table format of the sixteen combina-
tions of indices composing personality type as measured by the MBTI. 
Organization of the Study 
Following a discussion of the environment in which the problem 
under investigation exists, the purpose of the study was introduced in 
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Chapter I. The research questions addressed in this study were pro-
vided followed by a discussion of the significance of the study. 
Specific assumptions of the study were outlined and the topic under 
investigation was delimited. Limitations of the study were disclosed 
and critical definitions were provided. 
A review of literature is presented in Chapter II. The re-
search methodology and procedures are discussed in Chapter III. In 
Chapter IV, the data analysis and findings are reported. The summary, 
conclusions·, and recommendations are presented in Chapter V, the final 
chapter of the study. 
CHAPTER II 
REVIEW OF LITERATURE 
A review of literature was conducted to identify and report the 
theoretical premises and research findings which related to this 
study. An introduction to the theory of psychological types developed 
by Carl G. Jung in 1921, and further defined by Isabel Briggs Myers 
and her mother, Katharine Briggs, will be presented. Next, a 
description of the Myers-Briggs Type Indicator (MBTI) is discussed 
along with the relationship between type and career decision making. 
Temperament and the implications of temperament on teaching are 
examined, followed by a discussion of teacher type characteristics. 
Then, job satisfaction in relation to the MBTI is discussed along 
with satisfaction with teaching. In the remainder of the chapter, 
research relating to personality and job satisfaction of marketing 
teachers is examined and the Theory of Work Adjustment is addressed. 
The chapter concludes with a summary of the findings and conclusions 
of the literature review. 
Jungian Theory of Psychological Types 
The book, Psychological Types, written by C. G. Jung in 1921, 
resulted from what Jung described as a need to define how his outlook 
differed from Freud's and Adler's. Jung, while attempting to make 
this distinction, developed the theory of psychological types in 
order to explain his observation that much of what appeared to others 
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to be a random variation in human behavior actually occurs in patterns 
and is consistent. According to Jung, this pattern of human behavior 
is due to the basic differences in an individual's orientations toward 
oneself and one's environment, basically in the way one uses perception 
and judgment (Jung, 1921). 
Jung's theory of psycho log i ca 1 types is on ly one sma 11 seg-
ment of his total personality theory. His theory of psychological 
types deals for the most part with conscious elements of personality. 
According to Jung's theory, in order to function well, one must have 
a way to perceive a stimulus (perception through sensing or intuition) 
and to make an adequate response (making decisions or judgments through 
thinking or feeling) (McCaulley, 1980). Two. "attitude-types," extra-
version and introversion, are described by Jung in addition to four 
"function-types," sensation, intuition, thinking, and feeling . 
. The two "attitude-types," extraversion and introversion (E-I), 
are determined by the direction toward which one prefers to expend 
one's psychic energy. Extraverts (E), according to Jung (1921), 
"think, feel, and act in relation to the object" (p. 427). In an 
extraverted attitude, one expends energy outward to the outer world 
of people, places, and things. In the introverted attitude, one 
expends energy to the inner world of ideas and thoughts. Introverts 
(I) are persons who think, feel, and act in a way that clearly 
demonstrates the subject is the prime motivating force and the object 
is of secondary importance (Jung, 1921). Both attitudes are 
demonstrated in each individual; however, generally one attitude is 
preferred and used more frequently. Consequently, the preferred 
attitude becomes more hi ghly developed than the 1 ess-preferr.ed 
attitude. 
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The four "function-types" described by Jung (1921) fall under 
two dimensions--the judgment function and the perceptive function. 
The perceptual preference (sensing-intuition) is determined by one's 
process of becoming aware of and deriving information about the 
world; the judging preference (thinking-feeling) results from the way 
one processes information and makes decisions about what has been 
perceived. Differences in these two dimensions result in differences 
in behavior. 
The perceptive function consists of two bipolar extremes of 
sensing and intuition (S-N). Sensing (S) refers to the preference 
of becoming aware of or collecting information by use of the five 
senses in an observable fashion. Sensing individuals deal with 
details and facts, preferring experience over theory. In contrast, 
intuition (N) makes use of holistic insight in perceiving meaning, 
possibilities, and relationships sometimes by use of the historical 
or future dimension. Jung (1921) described intuition as "kind of 
instinctive apprehension, no matter what contents" (p. 453). Both means 
of perception are generally used in various situations but one tends 
to trust and develop the most preferred. 
The two bipolar extremes of the judging function are thinking 
and feeling (T-F). The thinking (T) process involves decision making 
based on logical, analytical, and impersonal mental processes. 
Persons of thinking preference can appear cold because of their 
business-like manner. Feeling (F), the opposite dimension, involves 
decision making based on subjective personal values rather than 
logic. The decisions of feeling types are just as rational as those 
of the thinking preference, but they are based on an internal value 
system. Although both preferences are used by i ndi vi dua 1 s, one i.s 
generally preferred and more highly developed. 
The four function-types vary according to the attitude types, 
resulting in the eight combinations Jung (1921) described as the eight 
basic personality types. McCaulley (1976) stated, "a 'type' is a 
dynamic, not static concept, and denotes the consequences of develop-
ing one's preferred ways of using his [her] mind" (p. 2). McCaulley 
further explained: 
The complexity in the theory comes from assumptions 
that in some types the dominant force in the personality 
is one of the perceptive processes (S-N), aided by a judging process. In other types, a judging process (T-F) 
is the dominant force, aided and balanced by an auxil-
iary perceptive process. The types further differ in 
whether these dominant and auxiliary processes are used 
in the extraverted or introverted attitudes. (p. 2) 
The complexity of the dominant-auxiliary process to which 
McCaulley (1976) referred is based upon Jung's theory that one of 
the four functions, sensing (S), intuition (N), thinking (T), or 
feeling (F), is dominant in each type. Of the eight types de-
scribed by Jung, four are extraverted and four are introverted. They 
are as follows: 
Extraverts with Sensing dominant 
Extraverts with Intuition dominant 
Extraverts with Thinking dominant 
Extraverts with Feeling dominant 
Introverts with Sensing dominant 
Introverts with Intuition dominant 
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Introverts with Thinking dominant 
Introverts with Feeling dominant 
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The dominant function, which provides direction to the per-
sonality, is aided by the auxiliary function which provides a balance. 
For example, if the dominant function is judgment (T or F), the 
auxiliary function is perceptive (5 or N). Likewise, if the dominant 
process is perception (5 or N), the auxiliary process is judgment 
(T or F) (McCaulley, 1980). 
The attitude functions, extraversion and introversion, also 
affect the use of the dominant-auxiliary process. Each type uses 
the dominant function (5, N, T, or F) in the preferred attitude 
(E or I). Therefore, the extravert uses the dominant function pri-
marily dealing with the outer world while using the auxiliary function 
for inner thoughts and ideas. The dominant function of the intro-
vert, on the other hand, is saved primarily for inner thoughts and 
ideas while the auxiliary function is used for outer-world activities 
(extraverted). Because of this, the extraverts typically show their 
best and strongest (dominant) function to the outer world while 
introverts save their dominant function for what they consider most 
important--the inner function of introversion. They, then, share 
their auxiliary (second-best) function in outward occurrences 
(McCaulley, 1980). 
The Myers-Briggs Type Indicator 
In an attempt to provide a structure for understanding simi-
larities and differences among human beings according to Jungian 
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theory, Isabel Briggs Myers and Katharine Briggs developed the Myers-
Briggs Type Indicator which made Jungian theory more accessible for 
practical uses. When developing the MBTI, Myers and Briggs added 
another dichotomous dimension to help explain and identify the 
dominant and auxiliary function through determination of the judging-
perceiving (J-P) individual preferences. Judging (J) types prefer to 
plan for and regulate life arranging their world in an organized 
fashion. In dealing with the world, they prefer to use their judging 
process (thinking or feeling). In contrast, perceptive (P) types 
prefer living a spontaneous life in avoidance of decision making while 
preferring to contemplate and understand life in order to adapt to it. 
Perceptive types prefer to use their perceptive process (sensing or 
intuition) in dealing with the world. 
After the addition of the fourth scale to determine the 
judging-perceiving preference, the original eight Jungian personality 
types were expanded into a typology of sixteen combinations resulting 
from the preferences indicated on the four dichotomous dimensions: 
extraversion-introversion (E-I), sensing-intuitive (S-N), thinking-
feeling (T-F), and judging-perception (J-P). A IItype ll is indicated 
by four letters designating which pole is preferred and has become 
more highly developed in each of the four dimensions (E or I, S or N, 
T or F, and J or Pl. Thus, a type is indicated with letters such 
as ENFJ. The Myers-Briggs Type Indicator is further described in 
the Instrumentation section of Chapter III. 
Implications of Type on Career Decision Making 
According to Jungian theory, every person makes use, -although 
unequally, of the two attitude-type and the four function-types. 
Early life development involves identifying and developing the 
preferred function. Failure to specialize was characterized by 
Jung (1921) as resulting in a "primitive or undifferentiated" per-
sonality. Further explaining Jung's theory, McCaulley (1980) stated: 
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"This theory allows for continued growth and development throughout 
life, as each type comes to a greater appreciation of and command over 
functions which in early life were less interesting and less de-
veloped" (p. 14). 
Personality type, therefore, is a dynamic rather than static 
process. Through normal development, expertise and increased interest 
are gained in the preferred processes. As a result, habits, traits, 
and attitudes associated with type are developed. It is this develop-
ment of preferred processes which has the potential of affecting 
career choice. Although each of the dichotomous personality prefer-
ences have been found to have implications for career choice, the 
sensing-intuition (S-N) dichotomy seems to have the most noted effect. 
Probably the most significant research completed in the area of 
career choice involved a sample of 3275 freshmen and transfer students 
who entered the University of Florida in September, 1972. McCaulley 
(1976) reported the following findings when studying students' choice 
of college major: 
In our Florida student sample, majors attracting 
. 60 percent Extraverts or more were Chil dhood Educa-
tion, Business Administration and Psychology. Majors 
attracting 60 percent or more of Introverts were 
Electrical Engineering, Art, Zoology, Philosophy and 
Forestry. (p. 2) 
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Extraverts are characterized as out-going and persons who develop 
a wide circle of acquaintances. The extravert enjoys social contacts, 
relies on the environment for stimulation, and is often impulsive in 
nature. Careers that require "frequent interactions, quick action and 
communication" are enjoyed by extraverts (McCaulley, 1980, p. 17). 
Introverts generally enjoy a life of contemplation and are 
strongly influenced by their own subjective reactions to external 
events. The introvert may appear withdrawn or shy in the outer-world 
encounters since the majority of this person's psychic energy is used 
internally. Career predictions of introverts include activities which 
require sustained attention such as research and teaching. Introverts 
also generally prefer situations that require relatively less communica-
tion. 
McCaulley (1980) reported the following results with regard 
to choice of major when studying the sensing-intuition preference: 
In our Florida student sample, the Majors attract-
in~ 60 percent or more of the practical observant 
realistic Sensing types were Childhood Education, 
Accounting, Physical Therapy, Nursing, Building 
Construction and Physical Education. Majors with 
60 percent or more of the imaginative, theoretical, 
problem-solving Intuitive types were History, 
Forestry, Sociology, Architecture, Occupational 
Therapy, Psychology, Chemistry, Journalism, English, 
and Art. (pp. 2-3) 
Career choice predictions of sensing types have shown their 
attraction to settings that allow for use of their well-learned 
knowledge rather than developing new solutions; sensing types use 
tangible rather than theoretical insight. Sensors are observant, 
practical, and able to absorb an immense number of simple facts. 
Proportionately, more sensing types are expected to work in settings 
requiring high technical skill and precision. 
Intuitives deal with abstractions and inferred meanings and 
often become bored with concrete reality and everyday routine. 
Career choices for intuitive types include attraction to settings 
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where seeking answers to complex systems is considered more important 
than applying existing knowledge, and where working with theory and 
insight is more important than working with tangibles. Intuitives 
are expected to be found in teaching, especially in higher education 
settings. 
The following findings were found from the Florida sample 
with regard to thinking-feeling types (McCaulley, 1976): 
Majors attracting Thinking types were Building 
Construction, Electrical Engineering, Political 
Science and Business. Majors attracting Feeling 
types were Education, Health Related Occupations, 
English, Sociology and Art. (p. 3) 
It has been predicted that thinking types will be attracted to 
situations where tough-mindedness and technical skills are needed. 
They prefer to solve problems analytically, sometimes ignoring the 
wishes of others. Feeling types prefer to relate to others in a 
personal manner. Those of feeling preference are attracted to areas 
of understanding and those requiring communication with people. 
When studying the preferences of judging-perception types, 
McCaulley (1976) found: 
Majors with 60 percent or more of the systematic 
Judging types were Electrical Engineering, Account-
ing, Nursing, Veterinary Medicine, Physical Therapy, 
Engineering, and Childhood Education. Majors with 60 
percent or more of flexible Perceptive types were 
Forestry, Psychology, History, Journalism, English, 
Art and Occupational Therapy. (p. 3) 
Judging types prefer situations which will allow for decision 
making, as opposed to information gathering. An orderly and planned 
situation is preferred by this group. Perceptive types prefer 
situations which will allow them to understand events rather than 
impose pressure to control them. 
Although the Florida study included the largest sample in 
studies of this nature, other research has been conducted for the 
25 
purpose of examining personality type as it relates to career choice. 
Rez1er, Mrtek, and Manasse completed a study in 1975 concerning career 
choices and pharmacy students. They found the careers of hospital 
pharmacy and research in industry were most affected by personality. 
Introverted and judging males chose hospital pharmacy more than 
extraverted and perceptive males. Also, a difference was found 
between choices made by thinking females and feeling females. 
Holland's vocational orientation and Jung's personality 
typology served as a framework for a study by Hockert (1975) in which 
she found college students who chose rea1.istic majors were sensing; 
those who chose investigative majors were sensing and thinking; those 
who chose social majors were extraverted and feeling; and those who 
chose artistic majors were introverted and intuitive. From this 
study, one would expect the majority of teachers to be extraverted 
and feeling. 
Goldschmidt (1965) comp'leted a prediction study of college 
students majoring in the sciences and humanities by means of various 
personality tests, including the California Psychological Inventory, 
the Minnesota Multiphasic Personality Inventory, the Myers-Briggs 
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Type Indicator, and the Strong Vocational Interest Blank. Goldschmidt 
found that science majors and humanity majors differed significantly 
on personality measures and concluded that identifiable personality 
patterns are indeed associated with educational choice. 
Several researchers have studied groups of education majors in 
order to determine how personality affects choice of major within the 
teaching profession. One such study was completed by Hoffman (1974) 
in which he found specific type functions to be significantly asso-
ciated with teaching majors: math/science majors with -S-J, 
English/foreign language with -NFP, fine arts with -NFP, applied 
arts with -S-J, social studies with ENF-, and physical education 
with -S--. Story (1972) also found math teachers to be predominantly 
sensing, thinking, judging types. 
Researchers have indicated that educators who prefer counsel-
ing or administrative functions differ from that of the general 
teacher norm. Frederick (1974) found, in his study of doctoral majors, 
administrators were generally ESTJ (also supported by von Fange, 1961) 
and counselors were characterized by the INFP type. Strebeck's (1980) 
research on role conflicts sUbstantiated the findings of Frederick; 
he found secondary teachers with IP preferences had significant 
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scores on behaviors which were typed "administrative." 
In a study of elementary school administrators, Wright (1966) 
found administrators to be extraverted, thinking, and judging (E-TJ) 
types as did Terrill (1969) in a study of junior high school principals. 
Although Terrill found administrators to favor intuition over sensing, 
Wright found administrators to be equally divided on this dimension. 
Terrill, in the same study, found counselors to favor extraversion, 
intuition, and feeling (ENF-). Counselors who aspired to administrative 
positions were significantly higher in the judging preference. 
Generally, intuitive, feeling, perceptive (-NFP) types are 
found more frequently in the counseling fields. Educators who aspire 
to administrative positions have been found to be thinking and judging 
(TJ), while, in comparison, there is a greater frequency of intuitives 
than in the teacher population. 
Researchers have indicated that business attracts practical and 
matter-of-fact ST (sensing thinking) types, as well as realistic ES 
(extraverted sensing) types (Conary, 1965; Margerison & Lewis, 1979; 
McCaulley, 1973; Myers, 1962). Judging types are also attracted by 
positions of significance within business. McCaulley (1981) cited 
research findings indicating that judging types, "who in theory should be 
quicker at decision-making than perceptive types," are in the majority 
among business executives (Ohsawa, 1975), school principals (von 
Fange, 1961), police officers (Hanewicz, 1968), and "in other fields 
where decisiveness is the order of the day" (p. 323). 
The above studies, by supporting type theory, indicate that 
personality preference does have an impact on career choice. While 
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persons with a sensing preference generally choose careers that are 
practical in nature, intuitives often migrate toward occupational 
areas which require some artistic or intellectual creativity. Persons 
of thinking preference often choose technical areas requiring a higher 
degree of mental processing, whereas individuals of feeling preference 
often choose the helping, people-oriented professions. Introverts may 
likely choose areas that will allow them to work more independently 
than extraverts. 
Temperament Theory and Implications for Teaching 
The usefulness of Jung's philosophy and the MBTI is enhanced 
by the understanding of the temperamental base of types. Jung theor-
ized, and Myers' research confirmed, that four combinations of per-
ception and judgment, ST, SF, NF, NT, resulted in four different kinds 
of personalities. The ST (sensing thinking) person is characterized 
as being practical and matter-of-fact. Myers (1980) stated the ST 
person's "best chances of success and satisfactions lie in fields that 
demand impersonal analysis of concrete facts such as economics, law, 
surgery, business, accounting, production, and the handling of 
machines and materials." In contrast, the SF (sensing feeling) 
person is characterized by being sympathetic and friendly, and 
places more interest in facts about people than about things. The 
SF persons are 
... most likely to succeed and be satisfied in their 
work where their personal warmth can be applied 
effectively to the immediate situation, as in pedi-
atrics, nursing, teaching (especially elementary), 
social work, selling of tangibles, and service-
with-a-smile jobs. (Myers, 1980, pp. 5-6) 
The other two temperament groups, as theorized by Jung, 
are the NF (intuitive feeling) and NT (intuitive thinking). Each 
of these combinations prefers to perceive through intuition, but 
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each differs in the preferred way of judging what is experienced. The 
NF persons, characterized by their enthusiasm and insight, are likely 
to "find success and satisfaction in work that calls for creativity 
to meet a human need" (Myers, 1980, p. 6). Examples of the type 
of work the NF person may excel in are "teaching (especially at the 
college and high school level), preaching, advertising, selling of 
intangibles, counseling, clinical psychology, psychiatry, writing, 
and most fields of research" (Myers, 1980, p. 6). The fourth of the 
Jungian temperament groups, the NT's, tend to be logical and ingenious. 
They are "successful in solving scientific research, electronic com-
puting, mathematics, the more complex aspects of finance, or any sort 
of development of pioneering in technical areas" (Myers, 1980, p. 6). 
David Keirsey developed another technique for examining 
Jungian temperament combinations. A categorization of the sixteen 
possible combinations into the four broad categories of NT, NF, SJ, 
and SP resulted in Keirsey's "temperaments." Keirsey and Bates (1978) 
rearranged Jungian typology into these observed patterns of behavior 
that are determined by a consistency in one's actions from a very early 
age throughout life. The notion of the four temperaments has been 
indicated as far back as centuries ago by Hippocrates and as recently 
as Spranger. Keirsey and Bates (1978) further explained the value of 
. understanding temperament: 
Temperament determines behavior because behavior is 
the instrument for getting us what we must have, satis-
fying our desire for that one thing we live for. The 
god (or temperament) we were born to has left each 
of us a hunger that must be fed daily. . . . Today 
we satisfy our hunger for powers, or status, or 
freedom, or meaning--whatever our temperament dictates--
but find tomorrow we must do it over again. Yesterday's 
achievement will not do. (p. 30) 
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Keirsey's temperament groupings are useful in studying teacher 
samples. Using data collected in California school districts, 
Keirsey and Bates (1978) reported on the percentages of teachers 
representing each of the four temperament categories. Sensing jud-
ging (SJ) teachers comprised 56 percent of the teacher population and 
intuitive feeling (NF) teachers were found in 32 percent of the teacher 
population. This compared to the general population norm of 38 
percent SJ's and 12 percent NF's. The SJ's and NF's were also the 
most likely to have a long tenure in teaching. The intuitive thinking 
(NT) teachers made up only eight percent of the teacher population 
(compared to a 12 percent general norm) and the sensing perceptive 
(SP) teachers comprised only two to four percent of the teacher 
population (compared to 38 percent of the general population). Keirsey 
and Bates stated that in most schools not even one SP and only one or 
two NT's will be found. 
Three out of five teachers are likely to be SJ's. The SJ 
teachers are responsible and dependable individuals who have an in-
terest in preserving and passing on the cultural heritage and in 
developing the usefulness and place of students in society. Business 
and social sciences, as well as subject areas such as clerical, 
political science, agriculture, sports, and homemaking, attract SJ's. 
The SJ's are fair disciplinarians, have organized classrooms, work 
well in and support the organizational structure of the school. The 
SJ teachers are those most likely to make a lifelong career out of 
teaching (Keirsey & Bates, 1978). 
The NF teachers are found in the second largest proportion. 
These are teachers who value transmitting ideas and attitudes; they 
usually choose the humanities and social science areas of teaching. 
The NF's value individual identities and often relate to students on 
an individual basis while frequently attempting to individualize 
instruction. The NF's are genuinely concerned about the welfare of 
their students. They conduct democratic classrooms, relate well with 
others, and tend to be leaders among the faculty (Keirsey & Bates, 
1978). 
The NT teachers are interested in the intellectual development 
of the student. They tend to be impersonal to their students as 
they are subject-centered and may be oblivious to the emotional 
climate of the classroom. The NT's are interested in the development 
of intelligence and set high standards for their students. If NT's 
enter teaching, it is usually in higher education. The low numbers 
of NT teachers found in the elementary and secondary levels may be 
due to NT's leaving the field after obtaining enough experience to 
move into the ranks of higher education or graduate schools. The 
NT's are better at teaching technical subjects than clerical, 
historical, or artistic subjects. Specific subject areas that NT's 
find attractive are philosophy, science, communications, technology, 
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math, and linguistics. Generally supportive of the institution, 
the NT expects a· high degree of competence from the administration 
and the faculty (Keirsey & Bates, 1978). 
The SP teachers can be exciting mentors; they are interested 
in developing freedom and spontaneity in students. Unfortunately, 
this group usually chooses more "action-oriented" occupations over 
teaching. SP's are entertaining teachers who generally teach in 
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noisy classrooms filled with a great deal of interaction and activity. 
The arts, crafts, sports, drama, music, and recreation are subject areas 
most likely to attract SP teachers. The tenure of the SP teacher is 
usually short (Keirsey & Bates, 1978). 
In summary, most teachers are of the NF and SJ temperaments. 
In marketing education, it would be expected most teachers would be of 
the SJ temperaments since for SJ's, business is a likely favored area. 
A fairly large number of NF's may be represented as this is one of the 
two largest temperament groups found to choose teaching as a career. 
It would be expected that a lower proportion of NT's and SP's would 
be found among the career teachers than among teachers relatively new 
to the teaching profession. 
Teacher Type Characteristics 
A review of research by Hoffman and Betkouski (1981) provides 
a useful summary and synthesis of the diverse group of research studies 
that have been conducted in education using the Myers-Briggs Type 
Indicator. In their review, Hoffman and Betkouski presented a 
compilation of research by several authors from 1961 to 1975, resulting 
in a sample of 1389 teachers ranging geographically from Canada to 
Florida to California. The most common type for teachers in this 
sample was found to be the extraverted, sensing, feeling, and judging 
type (ESFJ). The teachers showed preferences for extraversion 
(ranging from 51 to 57 percent), sensing (53 to 74 percent), feeling 
(55 to 66 percent), and judging (63 to 82 percent). Myers (1962) 
and Lawrence (1979) characterized this type as hardworking and 
conscientious, expecting others to be the same. Patient with detail 
and routine, they are practical in nature, friendly, and tactful. 
They think best while talking, judge everything by a personal set 
of values, and show loyalty to respected persons, institutions, and 
causes (Hoffman & Betkouski, 1981). 
When personalities of pre-service and in-service teachers 
have been compared, surprising differences have emerged. More in-
tuitive teachers have been found in the pre-service sample than in 
the in-service sample. It would appear the innovative intuitives are 
leaving the field. Carlyn (1976) found significantly more -NFP pre-
service teachers than veteran -NFP teachers. Von Fange (1961) found 
significantly more intuitive, feeling, and perceptive (-NFP) types 
among female teacher education students than among teachers in the 
field. Von Fange also found the modal type for female pre-service 
teachers was ENFP as compared to only one percent of this type in 
his in-service sample. The high frequency of pre-service teachers 
who are ENFP's is supported by research conducted by Cage (1975), 
McCaulley (1975), Story (1972), Betkouski (1979), and Hoffman (1974). 
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Stricker and Ross (1962) approached this issue in a slightly differ-
ent manner by correlating ages of elementary teachers with personality 
preference. They found female teachers who were sensing were 
significantly older than those who were intuitive. This seems to be 
consistent with research indicating intuitives tend to not enter or to 
leave the field sooner than sensing type teachers. This considerable 
decrease in the numbers of intuitive, feeling, perceptive teachers 
leads one to question why so many of these teacher education majors 
decide not to teach in the public schools. Have they left teaching 
completely or perhaps chosen graduate school for a career in higher 
education? 
Some evidence exists supporting the notion that there is a 
relationship between personality characteristics and the grade level 
one prefers to teach. According to McCaulley (1976), sensing feeling 
teachers are found in large numbers at the elementary and middle school 
levels; such teachers enjoy working at an immediate, practical level. 
The intuitive feeling teachers are usually found teaching high school 
and greater numbers are found teaching at the college level as they 
enjoy the more abstract and intellectual instruction. This conclusion 
was supported in research conducted by Hoffman (1974) and Story (1972). 
Carlyn (1976), in a study of 200 pre-service teachers, found 
that feeling type teachers were more interested in teaching at lower 
levels than thinking types. She also found extraverted thinking types 
were more interested in administrative functions, whereas introverted 
feeling types favored teaching responsibilities. Carlyn concluded 
that teachers of differing personality types prefer different teaching 
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situations; she found that intuitive teachers have a stronger need 
for independence and creativity and are also more interested in working 
with small groups of students than are sensing types. 
One dimension that has yielded a distinctive pattern in 
teaching is the thinking-feeling dichotomy. McCaulley (1976) reported 
that feeling types outnumber thinking types, with the percentage ranging 
from 60 to 80 percent depending on the population. Research conducted 
by Morales (1975), von Fange (1961), Wright (1966), and Stricker and 
Ross (1962) on the elementary level and studies by Cage (1975), Hoffman 
(1974), and Kuhn (1980) conducted at the elementary and secondary level 
support this notion. Percentages of feeling types ranged from 54 
to 66 percent in the various samples. Story (1972) found the opposite 
as his sample of math teachers consisted of only 43 percent feeling 
types. Story also found the pre-service sample of math teachers 
included 63 percent feeling types and dropped to 37 percent feeling 
types in career teachers. Due to the nature of the subject, the type 
of math teachers has been found to differ from the general norm of 
teachers. 
Car1yn (1976) compared research by von Fange (1961), Stricker 
and Ross (1962), Wright (1966), and Hoffman (1974) and found male 
teachers to be predominantly thinking types (ranging from 56 to 69 
percent thinking) while female teachers were predominantly feeling 
types (59 to 60 percent) both at the elementary and secondary levels. 
As one would expect, the most common type for female teachers was ESFJ, 
while the most common type for male teachers was ESTJ. 
In a study of teacher extraversion and introversion, Richek 
(1969) surveyed 149 female students of elementary or secondary educa-
tion at the University of Texas and found extraverts to have more 
positive perceptions than introverts to self, parents, and hope as 
identified by the Brown Self-Report Inventory. The introverted 
prospective teacher viewed her phenomenal world less positively than 
did the extraverted teacher aspirant. 
Researchers have indicated that type differences do exist in 
teaching. The ESFJ type appears to be the most common type for 
teachers at the elementary and secondary school level, although a 
closer look at research indicates the ESTJ is the common type for 
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male teachers. Pre-service teachers have been found to differ from 
in-service teachers as they are more intuitive. Also, the ENFP teacher 
is found more frequently in the pre-service than in the in-service 
population. Intuitives have been found more frequently at the 
secondary and, especially, at the higher education levels of teaching. 
Job Satisfaction 
Williams (1976) studied 306 medical technologists in order to 
determine whether a relationship existed between personality type and 
job specialty and personality type and job satisfaction in each job 
specialty. By using the Job Descriptive Index for determining satis-
faction, Williams found some differences existed on the extraversion-
introversion dichotomy and on the thinking and feeling dimension. 
Among chemistry technologists, extraverts were less satisfied with 
promotion policies than introverts and feeling types were more 
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satisfied with co-workers than thinking types. Williams also found 
that among blood bank technologists, feelings types were more satisfied 
with pay than those with thinking preferences. 
Fellers (1974) studied the personality type and job satisfac-
tion of dietitians and sought to predict satisfaction with a career 
in dietetics based on personality preference scores. She also attempted 
to determine whether satisfaction with a speciality within the field 
could be predicted. Career and specialty satisfaction was measured 
by a survey designed for her study. The dietitians were asked in the 
survey if they were happy with their current specialty or if they would 
prefer another. Fellers determined overall satisfaction by asking 
if the respondent would counsel a young person with the interest and 
proper skills to become a dietitian. 
Although no typical personality type was exhibited by Feller's 
sample, 48. percent of dietitians represented ISTJ, ISFJ, ESTJ, and ESFJ, 
sharing the SJ preference. When compared to other health profes-
sionals, this group showed significantly higher preferences for 
sensing, thinking, and judging (-STJ). The field was not attractive 
to intuitive, feeling, and perceptive (-NFP) preferenced individuals. 
Career and specialty satisfaction could not be determined by per-
sonality preference scores when the instrument designed in this study 
was utilized. Therefore, it was not possible to predict career 
satisfaction based on MBTI scores. Fellers found extraverts to be 
more satisfied with their current specialty than introverts. She 
also found sensing feeling (SF) types were more likely to be satisfied 
than intuitive feeling (NF) types. To a limited extent, Fellers was 
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able to predict specialty membership based on MBTI preferences. 
She found it possible to predict dietitians likely to enter the 
educational specialty based on the sensing-intuition score of the MBTI. 
The educator group was the only group where a preference for sensing 
did not dominate; the intellectual, insightful types who liked 
dealing with complex and theoretical matters were more attracted to 
dietetic education. Most of the educational dietitians worked in 
colleges and universities. Within the educational specialty, Fellers 
found it possible to predict satisfaction and dissatisfaction using 
the extraversion-introversion and judging-perceptive scores; however, 
caution must be used in interpreting the results as the educational 
group represented only 34 dietitians (14 percent of the total sample) 
which resulted in low cell frequencies. 
Brown (1973) studied career development and satisfaction of 
occupational therapists. By surveying 236 registered occupational 
therapists, Brown found only one personality characteristic assisted 
in predicting job satisfaction, that of extraversion. Brown found that 
demographic characteristics, career patterns, and mobility, in addi-
tion to professional functions and treatment media, were more 
successful in predicting career satisfaction of therapists. In 
addition to using a work values index for specific satisfactions, 
Brown determined overall satisfaction by asking the therapists to 
indicate their satisfaction on a dichotomous scale with extremes of 
very satisfied to very dissatisfied. 
Although these studies were not conducted within the field 
of education, they are representative of the first research studies 
in which researchers attempted to determine whether relationships 
exist between personality type and job satisfaction. In each of the 
studies cited, a different means of determining job satisfaction was 
used. Research is needed in which standardized means are used to de-
termine and validate results before it will be known if a definite 
relationship exists. 
Satisfaction with Teaching 
Few studies, within the field of education, have directly 
examined Jungian personality characteristics as they relate to job 
satisfaction of teachers. Despite this fact, several researchers 
have included various measures of satisfaction within their research 
studies. In one such study, completed by Story (1972), a sample 
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of math teachers Was asked if they would recommend teaching to a 
friend. Of the teachers who stated they would not recommend teaching, 
79.5 percent were introverts and 20.5 percent were extraverts. This 
finding supports data (Brown, 1973; Williams, 1976) reported in the 
previous section that indicated the existence of a tendency for extra-
verts to report more general satisfaction with their careers. In the 
study by Story, a proportionately large number of introverted thinking 
types (61.9 percent) was found who indicated they would not recommend 
teaching to a friend. Von Fange (1961) also found extraverts responded 
more favorably to the question about satisfaction with their teaching 
situations. In addition, von Fange found the ESFJ and ESTJ types, 
in particular, expressed all-around satisfaction. 
Morales (1975) examined teacher morale and personality type. 
Although his results were inconclusive in that the morale levels were 
not significant enough to reject his hypotheses, he did find that 
IF's (introverted feeling types) reported higher levels of morale 
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in open-space situations and EJ' s (extraverted judging types) reported 
higher levels of morale in self-contained classrooms. Collins (1965) 
also studied school climate. In surveying 200 elementary teachers 
to determine whether they preferred a "closed" climate school (one 
with many rules and regulations) or an "open" climate (one in which 
few rules existed and the principal was actively involved), Collins 
found introverted intuitives (IN) in particular and intuitives in 
general preferred "open" climates and had lower satisfaction with 
"closed" climates. The opposite was true for sensing thinking (ST) 
types who preferred the "closed" climate. It would seem, from the 
results of the above studies, that a significant relationship exists 
for some aspects of personality type and satisfaction as it relates 
to school climate. 
Kuhn (1980) conducted the most direct research on personality 
type and its effect on satisfaction of teachers. Kuhn studied 483 
public school teachers who were teaching at the elementary, middle 
or junior high, or secondary level. She found the most satisfied 
teachers to be ESFP, ESTJ, ESFJ, and ENFJ. On all three scales 
(intrinsic, extrinsic, and general satisfaction), the extraverted 
sensing (ES) and the extraverted judging (EJ) types had the highest 
total satisfaction mean scores, indicating these types were most 
satisfied with their teaching position. On both the total satisfaction 
and intrinsic satisfaction scales, the introverted perceptive (IP) 
and the thinking perceptive (TP) types had the lowest satisfaction 
mean scores. The extrinsic satisfaction dimension differed somewhat 
in that the intuitive thinking (NT), introverted perceptive (IP), 
and introverted intuitive (IN) teachers indicated the lowest mean 
satisfaction scores. It was indicated by Kuhn's (1980) research 
that there "tended to be higher mean satisfaction indicated by 
teachers who preferred extraverted, sensing, and judging (ES-J) 
qualities than those who preferred introverted, intuitive, and per-
ceptive (IN-P) qualities" (p. 91). 
In Kuhn's (1980) sample, 79.5 percent of the respondents 
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stated they were either somewhat satisfied or totally satisfied with 
their present teaching jobs, although 57.6 percent indicated they would 
not teach until retirement and 60.9 percent said, given the choice, 
they would not enter teaching again. 
In summary, researchers have found some teachers to appear 
more satisfied than others. Carlyn (1976) stated: "Extraverts, sensors, 
and judging types usually express more satisfaction with teaching than 
introverts, intuitors, and perceptive types" (p. 41). Extraverts 
generally seem to indicate a higher level of satisfaction than 
introverts. Von Fange (1961) and Kuhn (1980) found the ES's (extra-
verted sensing) and EJ's (extraverted judging) experienced the most 
all-around satisfaction; the researchers also found the ESFJ and ESTJ 
to be among the most highly satisfied. Caryln (1977) indicated the 
INP's (introverted, intuitive, perceptive) types express less 
satisfaction, and the intuitors and perceptive types tend to drop out 
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of teaching. These findings were supported by Kuhn (1980) who found 
the IP (introverted perceptive) and TP (thinking perceptive) .types 
were the least satisfied overall. 
Personality and Job Satisfaction of 
Marketing Teachers 
Few studies in the areas of personality and job satisfaction 
have been reported in the area of marketing education. A study by 
Turner (1974) examined psychological characteristics of teachers 
employed to teach disadvantaged youth and their relationship to 
teacher effectiveness ratings of principal,s. One predictor was found 
to exist: Teachers who were more active and robust were rated as more 
effective by their principals. May1eben (1973) studied personality 
characteristics of students and student teachers. He found that in 
classes of socially secure teachers, performance and attitude ratings 
of the student teacher (by the students) were strongly affected when 
the personality of the student and student teacher were perceived to 
be similar. It was not the intention of either of these studies to 
examine personality characteristics of teachers in relation to job 
satisfaction. 
In an attempt to determine whether personality type could be 
used to predict academic achievement, satisfaction, success, and group 
membership of distributive education teacher candidates, Swenson 
(1976) employed Holland's theory of vocational choice and surveyed 
distributive education and business education teacher candidates. 
The notion that personality type makes a difference in which specialty 
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a student selects, in terms of the student's academic achievement 
and satisfaction, was supported by the findings of Swenson's research. 
Differentiation was found to be a significant predictor of academic 
satisfaction. Congruence was also found to be a predictor, although 
in a negative direction. Other significant predictors were harmony 
of vocational choice, stability of choice of college major, location 
within the United States, and sex with harmony of vocational choice. 
The relationship between job satisfaction and personality 
characteristics of marketing teachers was examined in two studies. 
Olson (1967) examined secondary teachers and Little (1972) surveyed 
postsecondary teachers. 
Olson (1967) compared selected personality characteristics 
of sixty distributive education teacher-coordinators from Minnesota 
and Iowa with measures of job satisfaction. Olson utilized Cattell's 
Sixteen Personality Factor Questionnaire to assess personality 
characteristics and the Minnesota Satisfaction Questionnaire to measure 
job satisfaction. Scores on Cattell's 16 PF indicated the teacher-
coordinators, when compared with the adult general population, were 
outgoing, intelligent, venturesome, conventional, extraverted, group 
dependent, and leaders. The Minnesota Satisfaction Questionnaire 
scores of the teacher-coordinators indicated satisfaction with achieve-
ment, activity, creativity, independence, moral values, responsibility, 
security, social service, and variety. It was revealed by correla-
tion and regression analyses that seventeen of the twenty-three 16 PF 
predictor variables contributed significantly at the five percent 
level to the prediction of six satisfaction criterion variables. 
Olson completed a cross-validation and found that none of the 
relationships, between the predicted and the actual satisfaction 
scores (on the six satisfaction variables for which there were 
significant predictors), was significant. 
Little (1972) completed a study similar to Olson's, using a 
different population. Little chose his sample from postsecondary 
distributive educators in Minnesota, Wisconsin, and Iowa and used 
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the same two instruments (Cattell's 16 PF and the Minnesota Satisfaction 
Questionnaire) to assess the relationship between personality charac-
teristics and job satisfaction of the teachers. Postsecondary distribu-
tive education teachers were found to be experimenting and responsive 
at the .05 level of significance; eleven other characteristics emerged 
at the .01 level of significance. Seven significant predictor variables 
which contributed at the .05 significance level to the prediction of 
intrinsic, extrinsic, and general job satisfaction were revealed 
by stepwise regression and significant multiple correlation analysis. 
The variables that predicted intrinsic satisfaction were conscientious, 
placid, and tense. Those predicting extrinsic satisfaction were mature, 
trustful, placid, tense, low anxiety, independence, low neuroticism, 
and creative. Predictor variables of general job satisfaction were 
conscientious, tense, and low anxiety. In a manner similar to Olson, 
Little conducted a cross-validation of the prediction equations by 
generating coefficients of correlation between predicted satisfaction 
scores and actual satisfaction scores. In the cross-validation, the 
resulting correlations were not significant at the .05 level. 
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The existence of a significant degree of relationship between 
personality and satisfaction was indicated in the studies by Olson and 
Little but a significant predictive relationship was not shown in 
either study. The same instruments were used for assessing per-
sonality and satisfaction in both studies. Olson suggested that 
future researchers of personality and job satisfaction reduce the 
number of variables from the total of 44 used in his study. Little 
followed Olson's suggestion and collapsed the individual satisfaction 
variables into the three scales of intrinsic, extrinsic, and general 
satisfaction. 
Jung's theory of psychological types in the assessment of 
personality was not used in any of the aforementioned studies. Olson 
and Little examined specific personality variables and their rela-
tionship to job satisfaction by using the 16 PF. Advantages of using 
type theory have emerged and have been given increasing attention. 
McCaulley (1976) stated: 
A number of investigators have recently come to the 
conclusion that prediction can be improved if subjects 
are clustered into subgroups sharing common response 
patterns. Our work is in the context of these efforts. 
Most of the new "typologists" use clusters derived from 
empirical manipulation of sample data, while research 
with Myers' Briggs types use groupings based on Jung's 
theory. (p. 1) 
Few studies of personality characteristics have been completed 
and even fewer researchers have examined the relationship between 
personality and job satisfaction. The two research studies reported 
above, in which personality and job satisfaction were examined, did 
not use a typology as was the intent of this study. Olson (1967) 
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and Little (1972) used the Minnesota Satisfaction Questionnaire to 
determine satisfaction of the studies' respondents, as did the present 
study. The Minnesota Satisfaction Questionnaire is based on the Theory 
of Work Adjustment, which is described below. 
Theory of Work Adjustment 
Dawis, England, and Lofquist (1964), authors of the Minnesota 
Satisfaction Questionnaire, provided a review of literature which 
conceptualized the study of work adjustment. The two primary indicators 
of work adjustment are satisfaction of the individual with the work 
environment and satisfaction of the work environment with the 
individual, i.e., the individual's satisfactoriness. 
Satisfaction includes (1) the similarity of employees' voca-
tional interests with those of the most successful people working with 
them or in a similar occupation, (2) employees' evaluation of their 
needs and the fulfillment of their aspirations and expectations, 
(3) employees' evaluation of their work environment, supervisor, co-
workers, and employer, and (4) employees' evaluation of their working 
conditions, hours of work, pay, and the type of work in which they 
are engaged. 
Satisfactoriness is indicated by (1) employee's productivity 
and efficiency, (2) the relationship between employees' abilities and 
skills and those demanded by the job, and (3) the esteem in which 
employees are regarded by their supervisor, co-workers, and employer. 
Satisfactoriness can also be indicated negatively by the number of 
absences, tardiness, and accidents and by the tenure of the employee. 
47 
Work adjustment conveys a broader meaning than the adjust-
ment of the worker to a specific job or specific job tasks. Work 
adjustment includes the way in which employees adjust to .environmental 
factors in the work environment, the way they adjust to changes occurring 
in these factors over time, and their adjustment to their own per-
sonality characteristics, aptitudes, interests, and temperaments. 
Therefore, the concept of work ajustment must include consideration of 
the workers' personality characteristics, adjustment to their co-
workers and employer, and changing job market conditions. 
Summ'!Q!. 
Researchers have indicated that personality has an effect on 
career choice, college major, subjects taught, and perhaps the satis-
faction experienced in the teaching career. Major findings of this 
review are summarized below: 
1. Predictions for career choice have demonstrated that the 
career one chooses is often consistent with personality character-
istics. This prediction has been supported by the results of several 
research studies. 
2. Sensing judging (SJ) teachers comprise the largest per-
centage of the teacher population, followed by the intuitive feeling 
(NF) type. Sensing perceptive (SP) and intuitive thinking (NT) teachers 
are found in considerably less proportion. 
3. The sensing judging (SJ) teachers are the most likely to 
remain in teaching. 
4. Business attracts sensing thinking (ST) types, as well 
as extraverted sensing (ES) types. Judging (J) types are often 
found in large proportion among business ~xecutives. 
5. Personality types which appear to be attracted to public 
school administration include the extraverted, thinking, and judging 
(E-TJ) types; those attracted to counseling are generally more in-
tuitive and feeling (NF). 
6. Larger numbers of sensing feeling (SF) teachers have been 
found to prefer teaching at the elementary and middle school levels. 
The most common type for teaching at the elementary and secondary 
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level was found to be the ESFJ (extraverted, sensing, feeling, judging) 
type. 
7. Male teachers appear to be predominantly thinking types, 
whereas females are predominantly feeling types. 
8. More intuitive, feeling, perceptive (-NFP) types are 
found in pre-service populations than in the in-service teacher 
population, which would seem to indicate that the innovative, creative 
teachers are making other career choices or entering graduate school. 
9. Intuitive feeling (NF) teachers are usually found teaching 
high school; they are found in even greater numbers at the higher 
education level. 
10. Feeling types have been found to outnumber thinking types 
at all levels of the teacher population, but to a lesser degree at the 
higher education level. 
11. Extraverts, more than introverts, tend to indicate satis-
faction with their jobs. 
12. Extraverted sensing (E5) and extraverted judging (EJ) 
types appear to be more satisfied with teaching, especially at the 
elementary and secondary school levels. The introverted perceptive 
(IP) and thinking perceptive (TP) types appear to be least satisfied 
with teaching on the elementary and secondary school levels. 
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13. Not only do the intuitive and perceiving (NP) teachers 
seem to be less satisfied with teaching at the elementary and secondary 
level, but they also seem to be the most likely to drop out of teach-
ing. 
Conclusions 
During the past ten years, use of the Myers-Briggs Type In-
dicator within the field of education has grown at a considerable 
rate. Although the focus of this research covers a diverse range of 
topics, one area that has received little attention is that of person-
ality type in relation to job satisfaction. More specifically, per-
sonality type as it relates to satisfaction with teaching has not been 
addressed to a great extent. 
It has been suggested by the research reported in this review 
that relationships do exist between Jungian personality characteristics 
and job satisfaction. Most researchers who have addressed these two 
variables have attempted to measure satisfaction in a variety of ways. 
Kuhn (1980), who addressed the issue most directly, stated: 
Drawing conclusions from past research to determine 
the best way to conduct a study of personality type 
and job satisfaction has been hampered by the fact 
so many different approaches have been tried, so 
many non-replicated measures have been used, and so 
many different variables of job satisfaction that could 
be affected by personality type have been studied. 
(p. 47) 
Using the same instrument (the Minnesota Satisfaction Ques-
tionnaire) with identical modifications used by Kuhn in her research, 
an attempt has been made in this study to validate findings by Kuhn 
and others in regard to satisfaction for teaching as experienced by 
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the various Jungian personality types. In addition, an attempt was made 
in this study to identify Jungian personality characteristics and job 
satisfaction levels of marketing teachers. 
CHAPTER III 
METHODOLOGY AND PROCEDURES 
The purpose of this study was to examine the relationship 
between personality type and selected demographic variables with 
job satisfaction of secondary marketing teachers. A detailed descrip-
tion of the methodology and procedures which were used in determining 
this relationship is found in Chapter III. Following the statement 
of hypotheses, the design of the study is addressed. The study 
population and the sample selected are then discussed. The fourth 
section of the chapter describes the instrumentation, followed by the 
procedures used in the collection of data. The procedures which were 
used in analyzing the data are presented in the final section. 
Statement of the Hypotheses 
In order to examine the research questions proposed in 
Chapter I, several hypotheses were generated. Research questions one 
and three required descriptive data analysis and questions two, four, 
five, and six required statistical analysis of relationships. The 
following null hypotheses were generated in order to address the 
research questions: 
1. There is no significant difference between the distribu-
tion of MBTI personality types of marketing teachers and that of the 
secondary teacher population norm for which type data are available. 
2. There is no significant difference between personality 
traits, personality types, or temperament groups and job satisfaction 
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o(intrinsic, extrinsic, or general) of marketing teachers. 
3. There is no significant difference between demographic 
variables (gender, educational level, and work history) and job 
satisfaction (intrinsic, extrinsic, or general) of marketing teachers. 
4. There is no significant association between length of 
teaching (total, and total years in marketing education) and job 
satisfaction (intrinsic, extrinsic, and general) of marketing teachers. 
5. There is no significant difference between attitudinal 
responses and job satisfaction (intrinsic, extrinsic, and general) 
of marketing teachers. 
6. There is no significant difference in personality types, 
personality traits, or temperament groups and demographic variables 
(gender, educational level, and work history) of marketing teachers. 
7. There is no significant difference between personality 
types, personality traits, or temperament groups and length of teach-
ing (total, and total years in marketing education) of marketing 
teachers. 
8. There is no significant difference between personality 
types, personality traits, or temperament groups and attitudinal 
responses of marketing teachers. 
Design of the Study 
The study was designed to investigate personality character-
istics and job satisfaction of marketing teachers and to determine 
relationships between these two variables. In order to examine the 
relationships and to test the hypotheses postulated, the researcher 
utilized a survey research design. In addition to the demographic/ 
attitudinal questions that were constructed specifically for this 
study, two instruments were utilized for the collection of data. The 
Myers-Briggs Type Indicator (MBTI) was administered in order to 
determine personality characteristics of the sample, and a modified 
version of the Minnesota Satisfaction Questionnaire was used to assess 
job satisfaction of marketing teachers. 
Sample Selection 
The population selected for this study consisted of all 
secondary marketing teachers who, during the 1984-1985 school year, 
belonged to the Marketing Education Association. The March 1985 
membership list of the Marketing Education Association contained 1395 
members. The statistical formula suggested by Nunnery and Kimbrough 
(1971) was used to determine the appropriate maximum sample size 
for this study at the 90 percent confidence level. This formula 
is described below: 
n = [X2 N ~ (1 - ~)] 
[d 2 (N - 1) + X2 ~ (1 _ ~)] 
where n = required sample size 
X2 = table value of chi square for one degree of 
freedom and the desired confidence interval 
(90 percent was the desired confidence interval 
and the table value of X was 2.706) 
N = population size 
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~ = the population proportion it is desired to 
estimate (.5 gave maximum sample size) 
d = the degree of accuracy expressed as a 
proportion (.05 where 5 percent is the 
error that was tolerated) 
Since the population included 1395 teachers, the following 
calculations were made to determine the required minimum number of 
respondents needed to be included in this study: 
n = 
[(.05)2 (1395 - 1) + 2.706 
[2.706 (1395) (.5) 
n = 1887.435 (.5) 
3.485 + 1.353 (.5) 
n = 943.7175 
4.1615 
n = 226.77 = 277 
(1 - .5)J 
(.5) (1 - 5) 
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Through the use of the above formula, it was determined that 
of the population of 1395 marketing teachers, 227 needed to be in-
cluded in the sample. In order to assure adequate sample size and 
ample representation among MBTI type cells, 475 marketing teachers were 
randomly chosen for inclusion in the sample. 
Instrumentation 
A questionnaire in the form of a survey booklet was designed 
to use in this study (Appendix A). The survey booklet consisted of 
three sections. The first section was utilized to gather demographic 
data and attitudinal information about the respondents. Attitudinal 
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questions consisted of the likelihood of choosing teaching as a career 
if making the choice again, the likelihood of teaching until retirement, 
the likelihood of recommending teaching to a friend, and an additional 
direct question dealing with satisfaction toward the marketing teacher 
career. Section two contained questions from the Myers-Briggs Type 
Indicator, Form G. In the third section of the survey, job satisfaction 
was assessed, using the Minnesota Satisfaction Questionnaire. 
Permission to retype and reproduce the Myers-Briggs Type 
Indicator and the Minnesota Satisfaction Questionnaire was sought from 
the Consulting Psychologists Press, Inc., of Palo Alto, California and 
from the Vocational Psychology Research Department of the University 
of Minnesota, respectively. Permission for reprinting was granted 
upon payment of a royalty fee for use of each of the instruments. 
Myers-Briggs Type Indicator 
The Myers-Briggs Type Indicator (MBTI) was developed by Isabel 
Briggs Myers and her mother, Mrs. Katharine C. Briggs and was first 
published by the Educational Testing Service, Princeton, New Jersey, 
in 1962. The purpose of the MBTI is to identify an individual's 
personal preferences on four dichotomous dimensions of personality. 
Based on Jungian typology, the instrument provides separate indices 
for the four basic preferences: Extraversion (E) or Introversion (I); 
Sensation (S) or Intuition (N); Thinking (T) or Feeling (F); and 
Judging (J) or Perception (P). Detailed descriptions of the preferences 
are found in Chapter II. Although continuous scores can be generated 
for each scale to show the degree of preference between the two opposite 
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poles, the MBTI was designed to measure hqbitua1 choices between 
opposites; therefore, type preferences are considered to be dichotomous 
in nature. 
Form G, the present standard MBTI form, was used for this study. 
In consideration of brevity, the study was limited to the first one 
hundred questions of Form G. The balance of the Form G questions are 
included for research purposes only and, therefore, it was not necessary 
to include them to determine one's personality charactersitics. 
Reliability. Reliability studies in the MBTI manual are 
limited to internal consistency (split-half) measures for type-
category scores. Split-half coefficients for the MBTI have generally 
been based on logical split-half procedures where each index is split 
into halves (X half and Y half), pairing items that most resemble each 
other and correlate most significantly. Correlations in the .70 to 
.80 range for continuous scores were reported in early studies, which 
Sundberg (1965) stated are "comparable to those of leading personality 
inventories" (p. 147). 
Myers (1962) discussed reliability as a function of the charac-
teristics of the population. She hypothesized that adults and other 
populations, who were likely to have achieved a high level of type 
development, would be clearer in their preferences. This would lead to 
higher internal consistency re1iabi1ities than samples from 1ess-
developed groups, who may answer "virtually at random because their type 
is insufficiently developed to govern their responses" (p. 19). Myers 
(1962) suggested that since some items vary in difficulty, "it seems 
--~~ ....... --- --------------------------------------------------------------~ 
more realistic not to attempt to derive 'the' reliability of the 
Indicator from item statistics" (p. 19). 
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It has been indicated in recent research that split-half reli-
ability coefficients for nine samples of college students range from 
.76 to .88 for the EI scale (median .81), from .75 to .90 for the 
SN scale (median .85), from .65 to .86 for the TF scale (median .77) 
and from .80 to .85 for the JP scale (median .82). Ranges for four 
gifted samples yielded high reliability coefficients; whereas, lower 
reliabilities were reported for three underachieving samples. 
McCaulley (1981) reported "data now being collected for the revision 
of the MBTI Manual also show higher reliabilities for older samples 
and samples with higher levels of intelligence" (p. 315); McCaulley's 
statement seems to confirm Myers' hypothesis. 
Stability of type categories has been examined through test-
retest data compiled by several researchers. Test-retest correlations 
of continuous scores from ten samples with intervals from five weeks 
to twenty-one months were reported by McCaulley (1981). The test-retest 
correlations indicated a range of reliability coefficients for Form F 
of .73 to .83 for E-I (median .80), .69 to .87 for S-N (median .78), 
.56 to .82 for T-F (median .70), and .60 to .87 for J-P (median .72). 
Using Form G, Carkskadon (1979) reported test-retest reliability 
scores at seven-week intervals for male and female students. The 
following scores were indicated for each scale: E-I, .79 for males, 
.86 for females; S-N, .84 for males, .87 for females; T-F, .48 for 
males, .87 for females; and J-P, .63 for males, .80 for females. 
Earlier research conducted by Carskadon which indicated females in 
the same class had higher reliabilities was confirmed by Carskadon's 
test-retest reliability scores (McCaulley, 1981). 
Data are available from nine samples which were retested from 
intervals of five weeks to six years. A range of 31 to 61 percent 
of the cases fell in the same type on retest. The highest percentage 
occurred in a study of elementary school teachers (Wright, 1966). 
From 70 to 88 percent of the ieachers retested after six years had 
"three or all four preferences in common on retest" (McCaulley, 1981, 
p. 318). 
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Howes and Carkskadon (1979) and McCaulley (1981) found that 
when grouping subjects according to strength of preference scores, 
persons originally less confident of their preferences were more likely 
to change on retest. It has been found that when changes in type do 
occur, it is usually a change on only one preference or in areas of 
previously low preference scores. This change may be taken into account 
when interpreting dichotomous scores when preference scores are fifteen 
or less, since this is an indication that type preference may be 
underdeveloped and more likely to change upon retesting. 
Validity. Carlyn (1977) completed a review of the ability of 
the MBTI to measure the theoretical constructs of Jung's typology. 
She categorized her review into three areas of validity--content 
validity, predictive validity, and construct validity. The validities 
relating to this study--content and construct--are discussed below. 
Content validity is the ability of the indicator to measure the 
theoretical content that it is intended to measure. In one study of 
validity, 28 Jungian analysts correlated their scores on the MBTI 
and the Gray-Wheelwright Questionnaire, another instrument designed 
to measure Jungian types. The Gray-Wheelwright Questionnaire has no 
J-P index. It was found that 96 percent of the analysts received the 
same E-I classification on both tests, 75 percent received the same 
S-N classification, and 72 percent received the same classification 
on the T-F index. A total of 54 percent of the analysts received the 
same classification on all three dimensions of the test. 
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In the MBTI Manual, Myers reported the high correlations which 
were evidenced when the MBTI was correlated with several other 
instruments. Stricker and Ross (1964) completed a study which cor-
related scores on the MBTI and the Gray-Wheelright Questionnaire 
(Jungian Type Survey). The correlation for the two E-I scales was 
.79; for the S-N scale it was .58; and for the T-F scale it was .60. 
All three correlations were significant at the .01 level. 
Although a considerable amount of research has been conducted 
on the validity of the MBTI, questions still remain to be answered. 
Stricker and Ross (1962) examined item content and concluded the 
S-N scales and T-F scales most likely represented the theoretical 
dimensions while, in their opinion, the E-I and J-P dimensions were 
more questionable. Mendelshohn (1965) questioned the MBTI's opera-
tionalization of Jungian concepts, but agreed that it seems useful 
for personality research and, given its relationships to measures of 
"interest, value, aptitude, and achievement, for academic counseling" 
(p. 322). According to Carlyn (1977), although the question has not 
yet been settled, it appears from an inspection of scored items that 
the E-I, S-N, and T-F scales are "generally consistent with the 
content of Jung's typological theory" (p. 468). 
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The construct validity of the MBTI has been investigated by 
several researchers using factor analysis. Carlyn (1977) gave detailed 
descriptions of research completed on each of the four indices included 
in the MBTI. In summary, Car1yn (1977) stated the numerous studies 
she reviewed suggest that the individual scales of the MBTI "measure 
important dimensions of personality which seem to be quite similar to 
those postulated by Jung" (p. 471). Carlyn concluded the "Indicator 
appears to be a reasonably valid instrument which is potentially useful 
for a variety of purposes" (p. 471). Carlyn's conclusion supports 
Mende1shon's (1965) contention that the MBTI is an instrument of 
"considerable potential utility" (p. 322) based on research findings 
that the MBTI relates to a wide range of variables including person-
ality, ability, interest, value, aptitude and performance measures, 
academic choice, and behavior ratings. 
The Minnesota Satisfaction Questionnaire 
The short form of the Minnesota Satisfaction Questionnaire 
(MSQ) was developed by David J. Weiss, Reve V. Dawis, George W. 
England, and Lloyd H. Lofquist in 1967. The MSQ short form is based 
upon the original 100-question MSQ long form. The MSQ is based on the 
Theory of Work Adjustment and is designed to obtain individual 
measures of worker satisfaction. According to this theory, work 
adjustment depends upon how well an individual's abilities correspond 
to reinforcers available in the work environment. A list of the 
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twenty items included on the short form MSQ, as stated in the manual, follows: 
MSQ dimensions and definitions 
1. Ability Utilization: the chance to do something 
that makes use of my abilities 
2. Achievement: the feeling of accomplishment I get 
from doing the job 
3. Activity: being able to keep busy all the time 
4. Advancement: the chance for advancement on the job 
5. Authority: the chance to tell other people what 
to do 
6. Company Policy/Procedure: the way company policies 
'are put into practice 
7. Compensation: my pay and the amount of work I do 
8. Co-workers: the way my co-workers get along with 
each other 
9. Creativity: the chance to try my own methods of 
doing the job 
10. Independence: the chance to work alone on the job 
11. Moral Values: being able to do things that don't go 
against my conscience 
12. Recognition: the praise I get for doing a good job 
13. Responsibility: the freedom to use my own judgment 
14. Security: the way my job provides for steady 
employment 
15. Social Service: the chance to do things for other 
people 
16. Social Status: the chance to be somebody in the 
community 
17. Supervision/Human Relations: the way my boss 
handles people 
18. Supervision/Technical: the competence of my 
supervisor in making decisions 
19. Variety: the chance to do different things all 
the time 
20. Working Conditions: the working conditions 
In responding to the Minnesota Satisfaction Questionnaire 
(MSQ), participants are asked to indicate their satisfaction with 
reinforcers in the present job through five response alternatives 
ranging from very dissatisfied to very satisfied. The ,MSQ yields 
measures of intrinsic, extrinsic, and general job satisfaction. 
The intrinsic satisfaction scale measures satisfaction with the 
job itself or intrinsic factors. The intrinsic scores are obtained 
from satisfaction items related to ability utilization, achievement 
activity, advancement, compensation, co-workers, creativity,. in-
dependence, moral value, social service, social status, and working 
conditions. The external satisfaction scale measures satisfaction 
with environmental or extrinsic factors. Satisfaction items con-
tributing to extrinsic scores include authority, company policy, 
recognition, responsibility, security, and variety. The general 
satisfaction scale, designed to measure the overall satisfaction of 
persons toward their job, is determined by summing item scores for 
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the twenty MSQ short-form items which include the eighteen items 
accounted for in the intrinsic and extrinsic factors and two addi-
tional items identified as supervision-human relations and supervision-
technical. 
In order to make the job satisfaction instrument more ap-
plicable for teachers, word modifications identical to those made 
by Kuhn (1980) were utilized (Appendix E). A split-half internal 
reliability coefficient was determined by Kuhn (1980) to test internal 
reliability. A satisfactory reliability coefficient (.86) was ob-
tained. 
Reliability. Data on the stability of the MSQ satisfaction 
scores were obtained from two retest studies. Seventy-five night 
school students were retested in one week and the test-retest correla-
tion coefficients for the one-week interval ranged from .66 to .91. 
The median coefficient was .83, excluding the general satisfaction 
scale. 
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In another study, retest occurred at a one-year interval on 
115 employed individuals. The test-retest coefficients for the one-
year interval ranged from .35 to .71. The median stability co-
efficient for the twenty scales for the one-year interval, excluding 
general satisfaction, was .61. The stability coefficient for the 
general satisfaction scale for the one-year interval was .70. Although 
the reported retest studies were conducted using the MSQ long form, 
Weiss, Dawis, England, and Lofquist (1967) suggested the general 
satisfaction scores can be inferred from the long form since the 
same twenty items were used to obtain the general satisfaction score 
on the long form. 
In order to assess the internal consistency of the MSQ short 
form, satisfaction was determined on a sample of 1460 males repre-
senting six occupational classifications. The Hoyt reliability co-
efficients were generally high for all three scales. Intrinsic 
satisfaction coefficient scores ranged from .84 to .91 (median .86); 
extrinsic satisfaction coefficients from .77 to .82 (median .80); 
and general satisfaction coefficients from .87 to .92 (median .90) 
(Weiss et al., 1967). 
Validity. Weiss et al. (1967) reported that no direct data 
concerning the validity of the MSQ short form exist, but validity 
may, in part, be inferred from the validity of the MSQ long form 
since the short form is in actuality a proportional subset of the 
questions contained on the long form. It was reported in the 
manual for the MSQ that the validity for the MSQ is available from 
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two sources: (1) studies of occupational group differences and 
(2) studies of the relationship between satisfaction and satisfactori-
ness, as specified by the Theory of Work Adjustment (Weiss et a1., 
1967). Measures of a group sample of 1723 persons indicated occupa-
tional group differences in mean satisfaction scores were statistically 
significant for each of the three scales. In addition, an analysis 
of the relationship between measured satisfaction and measured 
satisfactoriness indicated the highest correlation between the two 
scales was -.13. It can be seen from these findings that, for the 
total group, less than two percent of the variance was common between 
any satisfaction scale and satisfactoriness scale. It is postulated 
by the Theory of Work Adjustment that satisfaction and satisfactoriness 
are independent, although interacting, sets of variables; therefore, 
these data, reflecting a lack of relationship, support the construct 
validity of the MSQ scales (Weiss et a1., 1967). 
Data Collection 
A description of the research protocol was submitted to the 
University of Nebraska Institutional Review Board for the Protection 
of Human Subjects. On June 7, 1985, Dr. Ernest D. Prentice, Execu-
tive Secretary, IRB, exempted this project from IRB review under 
45 CFR 46:101B3. 
The survey booklet, along with an individually addressed 
cover letter and a machine scoreab1e answer sheet, was mailed to the 
research study sample on June 9, 1985 (Appendices A, B, and C). A 
stamped, self-addressed return envelope was enclosed. On June 19, 
1985, a postcard reminder was mailed to those who had not responded 
(Appendix B). 
In an attempt to increase the 50 percent response rate that 
had been realized as of July 8, 1985, a second letter, along with 
a coffee packet "attention-getter,· was mailed to non-respondents. 
A survey booklet, answer sheet, and stamped, self-addressed envelope 
were included with the second letter. (A copy of the second letter 
is found in Appendix B). The second complete mailing was followed 
by another reminder card mailed on July 24, 1985, to those who had 
not responded (Appendix B). A total of 325 responses were received 
following this schedule of communication. 
In order to determine whether responders and non-responders 
differed in personality characteristics, thirty non-responders (22 
percent of the non-responder group) were randomly chosen for additional 
follow-up. Phone calls were made to the thirty non-respondents with 
the following results: Twenty-two non-respondents returned their 
answer sheets, although two were not in usable form. One non-
respondent had recently made the decision to leave the field of 
marketing education and refused to partiCipate. One teacher who 
agreed to return the answer sheet failed to do so. Five teachers 
were not reached due to unlisted phone numbers, wrong phone numbers, or 
no answer after numerous attempts. 
The twenty answer sheets that were received in usable form 
from the non-responder group were analyzed to determine if differences 
existed between this group and the responder group. No significant 
differences were found (Appendix 0). 
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A total of 347 responses were received for a 73 percent 
response rate. Sixteen questionnaires were returned as undeliverable 
and three were returned in a format that was not usable. Analysis 
was based on the 344 usable responses (72 percent). 
Data Analysis 
The data collected in this study were read from the machine 
scoreable answer sheets via optical scanner and entered into the CMS 
system at the University of Nebraska-Lincoln according to the data 
file format shown in Appendix C. 
The Statistical Analysis System (SAS) software package was 
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used on the CMS mainframe computer system. This package allowed the 
use of descriptive statistics such as frequency counts, means, and 
standard deviations. In addition, it provided the necessary analytical 
statistics, such as analysis of variance (ANOVA), correlation co-
efficients, and chi-square analysis, which were used in determining 
the relationships outlined in the hypotheses. An alpha level of .05 
was set for rejecting the null hypotheses. 
A chi-square analysis contained in the Program Selection Ratio 
Type Table (SRTT) was used to compute differences between the sample 
and the base population of teachers. The SRTT was developed by the 
Center for Applications of Psychological Type, Inc. 
Summary 
The methodology and procedures used in the investigation of 
the relationship between personality characteristics and job 
satisfaction of secondary marketing teachers have been detailed in 
Chapter III. The hypotheses were described and the design of the 
study was outlined. The process used for sample selection was 
described, followed by a discussion of the instruments chosen for 
measurement of the variables in the study. In the final sections 
of Chapter III, the methods used in collection and analysis of the 
data were explained. 
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CHAPTER IV 
PRESENTATION OF THE FINDINGS 
There have been numerous research studies in which it has been 
indicated that different populations have characteristic personality 
type patterns (McCaulley, 1976). Within the teaching profession, 
researchers have found that certain personality types are not only 
more likely to choose teaching as a career, but also tend to remain 
in teaching as a lifelong career (Hoffman & Betkouski, 1981). This 
research study was designed and conducted to determine the personality 
profile pattern of marketing education teachers on the secondary level 
and to examine the relationship between personality characteristics 
and job satisfaction. The background, research questions, design of 
the study, and the significance of the study have been described in 
Chapter I, as found in the CAPT Data Base. 
In order to address the hypotheses stated in Chapter III, 
personality characteristics of the sample were assessed through the 
use of a self-report instrument, the Myers-Briggs Type Indicator, 
Form G (MBTI). A measure of job satisfaction for secondary marketing 
teachers was obtained through the administration of the modified 
Minnesota Satisfaction Questionnaire (MSQ). In addition to examining 
the relationships between responses to these two instruments, tests 
of proportion were conducted in order to compare the personality 
characteristics of the secondary marketing education teacher with 
the norm of the general population and the junior/senior high school 
population. 
In this chapter, a summary of the study and descriptive data 
are reported followed by an explanation of the data analysis.and 
findings relative to each hypothesis. These sections are followed 
by the concluding summary. 
Summary of the Study 
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The population for this study consisted of marketing education 
teachers currently teaching at the secondary level. A nationwide 
sample was selected using the procedures discussed in Chapter III. 
Although responses were received from 347 marketing teachers 
(73 percent response rate), analysis of the data was based on the 344 
usable answer sheets (72 percent). A survey booklet was mailed to 
a random sample of teachers, followed by a reminder card ten days 
later. This was followed by a second survey booklet mailed three 
weeks following the initial mailing, and a final reminder card sent 
two weeks later. 
In order to determine differences in personality character-
istics of the responders and non-responders, a sample of non-responders 
was randomly chosen for additional follow-up. Phone calls were made to non-
responders chosen; details of the phone follow-up were described in 
Chapter III. Twenty answer sheets (15 percent of the total sample 
of non-responders) were received following the follow-up phone calls. 
These were analyzed to determine whether differences existed between 
this group and the responder group. No significant differences were 
found (Appendix 0). 
Study respondents were asked to record their answers directly 
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on machine scoreable answer sheets. The data were read from the 
machine scoreable answer sheets via optical scanner and analyzed using 
the SAS software package on the CMS system. This program allowed 
the use of descriptive statistics such as frequency counts, means, 
and standard deviations in addition to providing the necessary 
analytical statistics, such as chi-square analysis, correlation co-
efficients, and analysis of variance (ANOVA), which were used to 
examine the relationships outlined in each hypothesis. The probability 
level selected to represent statistical significance for each hypo-
thesis was the .05 level. 
A chi-square analysis contained in the SRTT (Program Selection 
Ration Type Table), developed by the Center for Applications of Psycho-
logical Type, Inc., was used to compute differences between the sample 
and the base population of teachers. 
Descriptive Data 
Sample Demographics 
The sample consisted of a nearly equal number of males and 
females; there were 176 females and 168 males who responded. Fifty-
five percent (171) of the responding teachers held master's degrees 
and thirty-four percent (105) held bachelor's degrees. Nineteen 
teachers held specialist's degrees and nine had been awarded doctorates. 
The highest degree obtained by one teacher was a high school diploma 
and one teacher reported a postsecondary (or community college) degree. 
The sample demographics are reported in Table 1. 
TABLE 1 
Demographic Characteristics of Respondents 
Category Frequency Percentage 
Gender 
Male 168 48.80 
Female 176 51.20 
Highest Degree Obtained 
High school 1 0.03 
Postsecondary 1 0.03 
Bachelors 105 34.30 
Masters 171 55.90 
Specialist 19 6.20 
Doctorate 9 2.90 
Career Demographics 
Over one-half of the teachers (167) reported having worked 
full-time in another career prior to teaching, whereas 142 teachers 
stated teaching was their first full-time position. 
The respondents were asked to indicate (1) how many years 
they had taught marketing education on a full-time basis, and (2) 
how many years they had been a full-time teacher. A sample of ex-
perienced teachers was indicated by these questions. Only twelve 
teachers in the sample had less than two years teaching experience as 
a full-time marketing teacher. Twenty-five percent of the teachers 
had from two to five years experience teaching marketing; 34 percent, 
from six to ten years; 35 percent,from eleven to twenty years; and 
three percent, from twenty-one to thirty years. The mean length of 
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teaching experience in the field of marketing education was 9.38 years. 
Respondents indicated the length of total full-time teaching 
experience was greater than the length of full-time experience in 
marketing education. The mean number of total years of full-time 
teaching experience was 12.03, which would indicate some teachers 
taught other subjects prior to teaching marketing. The career charac-
teristics of the respondents are shown in Table 2. 
Attitudes Toward Teaching Career 
Responses to four attitudinal questions revealed secondary 
marketing teachers, as a group, were generally satisfied with their 
careers as marketing teachers. Seventy-eight percent of the respondents 
stated they were extremely satisfied or quite satisfied with their 
career. Sixty-nine percent of the respondents stated if they were 
to make the choice again, they probably or definitely would choose 
teaching as a career. The National Education Association (1983) found 
51 percent of responding teachers indicated they would not become a 
teacher again, given the choice. This compares to 5.10 percent of 
the marketing teacher sample population who stated it was unlikely 
they would enter teaching again and 17.2 percent who stated it would 
be somewhat unlikely. Sixty-three percent of the respondents indicated 
they would be somewhat or very likely to recommend teaching to a 
friend. Although the respondents seemed to be generally satisfied 
with their career choice, only fifty-nine percent stated it was 
somewhat likely or very likely they would teach until retirement. 
Dawis and Lofquist (1981) reported that while the majority of workers 
(four-fifths) reported overall satisfaction with their job, 
TABLE 2 
Career Characteristics of Respondents 
Category 
Work History 
Teaching first fUll-time 
position 
Full-time experience in another 
career prior to teaching 
Years as Full-Time Marketing Teacher 
1 year 
2-5 years 
6-10 years 
11-15 years 
16-20 years 
21-25 years 
26-30 years 
Years as Full-Time Teacher 
1 year 
2-5 yea rs 
6-10 years 
11-15 years 
16-20 years 
21-25 years 
26-30 years 
31-35 years 
Frequency 
142 
167 
12 
76 
104 
69 
39 
8 
2 
9 
49 
85 
79 
45 
27 
13 
2 
Percentage 
46.0 
54.0 
3.9 
24.5 
33.5 
22.3 
12.6 
2.6 
0.6 
2.9 
15.9 
27.5 
25.6 
14.6 
8.7 
4.2 
0.6 
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TABLE 3 
Attitudinal Responses of Secondary Marketing Teachers 
(N = 314) 
Category 
If you could make 
the choice over 
again, would you 
choose teaching 
Not 
Li ke ly 
N % 
Somewhat 
Unlikely 
N % 
as a career? 16 5. 1 0 54 17. 20 
What is the like-
1 i hood that you 
would teach until 
retirement? 35 11.15 57 18.15 
Would you recommend 
teaching to a 
friend? 38 12.10 33 10.51 
In all honesty, 
how satisfied are 
you with your 
career as a market-
ing teacher? 7 2.22 45 14.29 
Undecided 
N % 
28 8.92 
37 11.78 
45 14.33 
18 5.71 
Somewhat 
Li kely 
N % 
Very Li kely 
N % 
131 41.72 85 27.07 
71 22.61 114 36.31 
124 39.49 74 23.57 
179 56.83 66 20.95 
Mean 
3.68 
3.55 
3.52 
3.80 
Standard 
Deviation 
1. 19 
1.42 
1.29 
1.00 
NOTE: The range of responses for each item was 1 to 5. Terminology for the five items was somewhat 
different for the first and last attitudinal questions. For the first question, response 
choices were: 1 - Definitely Would Not, 2 - Probably Would Not, 3 - Undecided, 4 - Probably 
Would, 5 - Definitely Would. Response choices for the last question were: 1 - Extremely 
Dissatisfied, 2 - Rather Dissatisfied, 3 - No Opinion, 4 - Quite Satisfied, 5 - Extremely 
Satisfied. 
" .." 
approximately one-half said they would change jobs. The attitudinal 
responses of teachers are summarized in Table 3. 
The Minnesota Satisfaction Questionnaire 
The Minnesota Satisfaction Questionnaire (MSQ) is based on 
the Theory of Work Adjustment. The MSQ yields measures of intrinsic, 
extrinsic, and general satisfaction. The intrinsic score represents 
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satisfaction received from the job or intrinsic factors such as achieve-
ment, advancement, compensation, co-workers, etc. The extrinsic score 
represents satisfaction with environmental or extrinsic factors such 
as recognition, responsibility, security, variety, company policy, 
etc. The general satisfaction score is designed to measure overall 
satisfaction of persons with their job. A summary of the mean scores 
representing the three satisfaction scales for the marketing teacher 
sample and the general employed group norm is contained in Table 4. 
TABLE 4 
Mean Satisfaction Scores of Marketing Teachers and 
the General Employed Group Norm 
Marketing Teacher General Employed 
Category Sam~le Grou~ Norm 
Mean St. Dev. Mean St. Dev. 
Intrinsic satisfaction 49.00 8.90 47.14 7.89 
Extrinsic satisfaction 18.78 5.60 19.98 4.95 
General satisfaction 75.07 1.11 74.86 12.66 
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The Myers-Briggs Type Indicator 
The Myers-Briggs Type Indicator (MBTI) contains four dichotomous 
dimensions. Three of the dimensions were theorized by Carl Jung: the 
attitudinal dimension (extraversion-introversion, E-I), the perceiving 
function (sensing-intuition, S-N), and the judging function (thinking-
feeling, T-F). The fourth dimension was added by Isabel Myers in order 
to determine the dominant/auxiliary traits: the judgment-perception 
(J-P) dichotomy. For each of the four dimensions, the MBTI measures 
the relative preferences of two important but opposite functions, thus 
necessitating the nature of this forced-choice format. A "type" 
designation is used to indicate which preference for each of the four 
poles is preferred and has become more highly developed. The type 
table describing the distribution of the 16 personality types in the 
sample of marketing teachers is shown in Table 5. 
Interesting trends are revealed when comparing marketing teachers 
with the general population norm which has been reported using the 
MBTI, Form G (McCaulley, Macdaid, & Kainz, 1985). Two personality 
types appeared in significantly greater frequencies than would be 
expected in the general population: the two ES-J (extraverted, sensing, 
judging) types. This is not surprising as the sensing, judging types 
have been found in greater numbers in the elementary through high school 
teacher population. The sensing, judging (SJ) teachers have also been 
found to have the longest tenure in teachi ng (Carlyn, 1976). A norma-
tive distribution of 56 percent SJ's in the school personnel population 
reported by Keirsey (1980), as opposed to his estimate of 38 percent 
SJ's in the general population, was also confirmed by this research. 
TABLE 5 
Type Table of Secondary Marketing Teachers Compared 
to General Population Norm 
SENSING TYPES INTUITIVE TYPES 
with THINKING with FEELING with FEELING with THINKING 
ISTJ ISFJ INFJ INTJ 
N= 52 N = 23 N = 7 N= 13 
%= 15.12 %= 6.69 %= 2.03 %= 3.78 
I = 1.21 I = 0.90 I = 0.54 I = 0.68 
ISTP ISFP INFP INTP 
N = 5 N= 6 N = 7 N = 5 
%= 1.45 %= 1. 74 %= 2.03 %= 1.45 
I = 0.33# I = 0.48 I = 0.37# I = 0.29# 
ESTP ESFP ENFP ENTP 
N= 12 N = 14 N= 17 N = 18 
%= 3.49 %= 4.07 %: 4.94 %= 5.23 
I = 0.81 I = 0.92 I = 0.64 I = 0.96 
ESTJ ESFJ ENFJ ENTJ 
N = 76 N = 43 N= 21 N= 25 
%= 22.09 %= 12.50 %= 6.10 %= 7.27 
I = 1.84* I = 1.63* I = 1.32 I = 1. 21 
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226 65.7 
118 34.3 
231 67.2 
113 32.8 
206 59.9 
138 40.1 
260 75.6 
84 24.4 
95 27.6 
23 6.7 
61 17.7 
165 48.0 
145 42.2 
86 25.0 
52 15.1 
61 17.7 
194 56.4 
37 10.8 
47 13.7 
66 19.2 
166 40.3 
40 11 .6 
44 12.8 
94 27.3 
32 9.3 
81 23.5 
86 25.0 
145 42.2 
independent) N = 344; Base Total N = 32690 (sample and base are 
*Significant at the .001 level, i.e., Chi Square> 10.8 
1.26* 
0.72* 
1.19* 
0.75* 
1.08 
0.90 
1.27* 
0.60* 
0.94 
0.36* 
0.81 
1.59* 
1.27* 
1. 08 
0.70# 
0.80 
1.43* 
0.64# 
0.58* 
0.96 
1.34* 
0.61* 
0.60* 
1. 17 
0.47* 
1. 17 
0.99 
1.49* 
#Significant at the 01 level, i.e., Chi Square> 6.6 . 
NOTE: % = Percent of total cnoosing this group who fall into thlS type; 
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I = Self-selection index; ratio of % of type in group to % in sample. 
TABLE 5 (continued) 
Calculated Values of Chi Square or Fisher's Exact Probability 
Type Table Order E 25.18 IJ 0.45 SJ 40.23 IN 24.21 
25.18 IP 32.15 SP 8.79 EN 0.01 
2.13 0.28 2.75 2.13 EP 3.40 NP 19.11 IS 1.48 
S 16.24 EJ 50.41 NJ 0.13 ES 31.74 
0.01 3.59 8.14 0.00 N 16.24 
ST 12.43 TJ 21.82 
0.54 0.11 3.59 0.03 T 3.01 SF 0.61 TP 12.40 
F 3.01 NF 8.43 FP 14.90 
32.78 11.26 1. 72 0.94 NT 3.77 FJ 2.86 
J 36.47 
P 36.47 
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The two IN-P (introverted, intuitive, perceptive) types (INFP 
and INTP) reported significantly lower than expected frequencies in 
the study sample, in addition to the ISTP (introverted, sensing, 
thinking, perceptive) types. The other IS-P (ISFP) type also reported 
a lower than expected frequency, although just short of the sig-
nificance level. This finding is in accordance with past research 
in that -NFP's have been found to appear in greater frequencies in 
pre-service than in in-service teacher populations (McCaulley, 1975; 
Taylor, 1968; Richek, 1973 as reported by Car1yn, 1976). Von Fange 
(1961) also found more intuitive, feeling, perceptive (-NFP) types 
among female teacher education students than among teachers in the 
field. 
Keirsey (1980) reported the absence of intuitive, thinking 
(NT) and sensing, perceiving (SP) types in the teacher population. 
The temperament groupings of this sample in comparison with Keirsey's 
(1980) general population and school personnel population temperament 
frequencies are reported in Table 6. Myers' (1962) findings of the 
Jungian temperament frequencies in the general population and the 
finance and commerce student population are also reported in Table 6. 
It is interesting to note that fewer sensing, perceptive (SP) types 
appeared in the current sample than would be expected in the general 
population, although more SP's seemed to be attracted to marketing 
education than other.areas of education as estimated by Keirsey. 
TABLE 6 
Marketing Teacher Temperaments in Comparison with Keirsey 
and Jungian Expected Temperament Frequencies 
Marketing General 
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School 
Temperament Teachers Population Personnel 
% % % 
Keirsey 
SJ 56.4 38.0 56.0 
NF 15.1 12.0 36.0 
NT 17.7 12.0 6.0 
SP 13.7 38.0 2.0 
Narketing General Finance and 
Teachers Population Commerce St. 
% % % 
Jungian 
ST 42.2 35.0 58.0 
SF 25.0 35.0 21.1 
NF 15.1 15.0 10.2 
NT 17.7 15.0 17.9 
NOTE: Fi gures may not total 100 percent due to rounding. 
Statistical Analysis of the Hypotheses 
Eight hypotheses were formulated in order to determine sig-
nificant personality characteristics of marketing teachers and to 
test if significant relationships existed between personality charac-
teristics and job satisfaction. 
A number of significant findings were found in this study. 
Each null hypothesis is restated below, followed by the analysis of 
the data and discussion relevant to the particular hypothesis. An 
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alpha level of .05 was set for rejecting the null hypotheses. 
Hypothesis One 
There is no significant difference between the dis-
tribution of MBTI personality types of secondary 
education marketing teachers and that of the secondary 
teacher population for which type data are available. 
Hypothesis One was rejected since significant differences were 
found to exist on all four dichotomous dimensions. The marketing 
teacher sample contained a significantly greater proportion of 
extraverted, sensing, thinking types (significant at the .001 level) 
and judging types (significant at the .01 level). There were sig-
nificantly fewer proportions of introverted, intuitive, feeling 
(significant at the .001) level and perceptive (significant at the 
.01 level) marketing teachers than junior/senior high teachers. 
Type di stri buti ons of secondary marketi ng teachers are ill us-
trated in Table 7. In addition, the percentages of the four dichoto-
mous traits and combinations are presented. The results of the chi-
square analysis contained in the Program Selection Type Table 
(developed by the Center for Applications of Psychological Type, 
Inc.) are also reported in Table 7. Differences in the personality 
type distribution between the sample of 344 teachers and the personality 
type distribution of 1,777 junior high (including middle school) and 
senior high school teachers in the base population were computed by 
chi-square analysis. The base population of junior/senior high 
school teachers was obtained from the CAPT (Center for Applications of 
Psychological Type) data bank as included in the newly revised 
MBTI Manual (1985). The data were based on scores from Form F 
TABLE 7 
Type Table of Secondary Marketing Teachers Compared to 
Junior/Senior High School Teacher Norm 
SENSING TYPES INTUITIVE TYPES 
with THINKING with FEELING with FEELING with THINKING 
ISTJ ISFJ INFJ INTJ 
N = 52 N = 23 N= 7 N= 13 
%= 15.12 %= 6.69 %= 2.03 %= 3.78 
I = l.32 I = 0.57# I = 0.34# I = 0.78 
ISTP ISFP INFP INTP 
N = 5 N= 6 N= 7 N= 5 
%= 1.45 %= l. 74 %= 2.03 %= l.45 
I = 0.72 I = 0.60 I = 0.33# I = 0.56 
. 
ESTP ESFP ENFP ENTP 
N= 12 N = 14 N= 17 N = 18 
%= 3.49 %= 4.07 %= 4.94 %:::: 5.23 
I = 2.30" I = l.25 I = 0.44* I = 1.39 
ESTJ ESFJ ENFJ ENTJ 
N = 76 N = 43 N = 21 N = 25 
%= 22.09 %= 12.50 %= 6.10 %= 7.27 
I = 2.23* I = 1. 20 I = 0.75 I = 1.68" 
N = 344; Base Total N = 1777 (sample and base are independent) 
"Significant at the .05 level, i.e., Chi Square> 3.8 
#Significant at the .01 level, i.e., Chi Square> 6.6 
*Significant at the .001 level, i.e., Chi Square> 10.8 
NOTE: % = Percent of total choosing this group who fall into this type; 
I = Self-selection index; ratio of % of type in group to % in sample. 
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TABLE 7 (continued) 
Calculated Values of Chi Square or Fisher's Exact Probability 
Type Table Order E 20.24 IJ 5.12 SJ 19.67 IN 20.35 
20.24 IP 12.67 SP 0.34 EN 2.19 
3.72 7.34 8.83 0.73 EP 0.71 NP 16.53 IS 1.32 
S 22.95 EJ 29.00 NJ 2.78 ES 41. 70 
0.53 1.51 9.19 0.25 N 22.95 
ST 42.98 TJ 40.86 
6.19 0.57 12.16 1. 60 T 44.48 SF 1.52 TP 0.94 
F 44.48 NF 37.08 FP 19.14 
40.90 1.31 1.69 5.42 NT 1.04 FJ 9.98 
J 10.50 
P 10.50 
and Form G cases scored by CAPT between March 1978 and December 
1982. 
The proportion of marketing teachers in comparison with the 
junior/senior high school teachers is illustrated through use of the 
self-selection ratio. Ratios of 1.00 indicate relative frequencies 
in a given cell that are the same as those in the base population. 
A number larger than 1.00 indicates a greater frequency than ex-
pected, whereas a smaller number indicates less than the expected 
frequency of that personality type. 
Marketing teachers, when compared with the junior/senior high 
school teacher population norms, showed statistically significant 
preferences on all four scales. A preference for extraversion (65.7 
percent), sensing (67.2 percent), and thinking (59.9 percent) were 
all significant at the .001 level. A preference for judging was 
indicated at the .01 level. Marketing teachers exhibited a group 
preference for the ESTJ type. 
It is interesting to note that with the exception of the 
ISTJ (introverted, sensing, thinking, judging) type, all introverted 
types were underrepresented when compared with the junior/senior 
high school teacher population. All extraverted types were over-
represented with the exception of the ENF- (extraverted, intuitive, 
feeling) types. 
The proportions of seven types were found to be statistically 
significant when compared with the base population. Three types 
were found to be statistically overrepresented: the two extraverted, 
sensing, thinking (EST-) types (ESTP at the .05 level and ESTJ at the 
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.001 level) and the ENTJ (extraverted, intuitive, thinking, judging) 
type at the .05 level. The ISFJ (introverted, sensing, feeling, 
judging) type and three of the four NF (intuitive, feeling) types: 
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the INFJ and INFP (at the .01 level) and the ENFP (at the .001 level), 
were statistically underrepresented. The fourth NF type (ENFJ) was 
also underrepresented in the population, although not at a statis-
tically significant level. 
Significance was also found when comparing marketing teachers 
with the base population using Keirsey's and Jung's temperament 
groupings. When grouping marketing teachers as theorized by Jung 
using combinations of the perception and judgment functions (ST, SF, 
NT, and NF), marketing teachers exhibited significantly fewer NF's 
(at the .001 level) and a greater number of ST's (at the .001 level). 
Of the total sample, 42.2 percent preferred dealing with facts in a 
practical, impersonal manner (ST), 25.0 percent preferred dealing 
with facts in a warm, friendly manner (SF), 17.7 percent preferred 
dealing with possibilities through intellectual analysis and ingenuity 
(NT), and 15.1 percent preferred dealing with possibilities with 
warmth, insight, and enthusiasm (NF). 
Using Keirsey's temperament groupings, the NF's were again 
underrepresented at the .001 level, while the SJ's were overrepre-
sented at the .001 level. Over half (56.4 percent) of this sample 
consisted of the four SJ types (ESTJ, ESFJ, ISTJ, and ISFJ). Sensing, 
judging types are characterized as being skilled in drawing on past 
experiences and in handling concrete facts, in addition to liking to 
have things organized. McCaulley and Natter (1980) described the 
the SJ teacher: 
These types have' a special gift for implementing ne~ 
ideas and organizing them so they will work out in 
practice. They are not, by nature, innovators. They 
tend to suspect new ideas until they have seen them 
proven. The current "revolution" in the schools can 
be expected to be hardest of a 11 on the teachers of thi s 
type. It makes them feel they can no longer trust 
experience, and are not on solid ground. One effect 
of the stress of change of these types is a greater 
rigidity than they themselves prefer. 
Hypothesis Two 
There is no significant difference between personality 
types, personality traits, or temperament groups and job satisfaction (intrinsic, extrinsic, or general) 
of marketing teachers. 
To test this hypothesis, each of the three satisfaction 
scales (intrinsic, extrinsic, and general) was subjected to analysis 
of variance to determine whether or not significant differences 
existed among the means of each personality type. Significant 
differences were found to exist on the extrinsic and general satis-
faction scales; therefore, Hypothesis Two was rejected. The 
intrinsic satisfaction scale, although not significant, neared the 
significance level. The three satisfaction scales along with their 
probability levels are shown in Table 8. 
Follow-up, using Duncan's multiple-range test, was conducted 
in order to detect which personality type(s) scored significantly 
lower means on the extrinsic and general job satisfaction scales. 
This outcome is revealed in Table 9. On both the extrinsic and 
general satisfaction scales, the INTP (introverted, intuitive, 
thinking, perceiving) personality type scored significantly lower 
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TABLE 8 
Summary of Analysis of Variance (ANOVA) for Job Satisfaction 
(Intrinsic, Extrinsic, General) by Personality Type . 
(N = 342) 
Category Mean Standard Error Probabil i ty 
Intrinsic satisfaction 49.00 8.79 0.0769 
Extrinsic satisfaction 18.77 5.47 0.0125* 
General satisfaction 75.07 14.19 0.0155* 
*p > .05 
TABLE 9 
Significantly Different Mean Satisfaction (Extrinsic, General) 
Scores for Personality Type 
(N = 342) 
Extrinsic Satisfaction General Satisfaction 
Personality Type N Mean Personality Type N Mean 
ISFJ 24 20.50a ENFP 16 79.31a 
ESTJ 76 20.47a ESTJ 76 79.26a 
ISTP 5 19.60a ISFJ 24 77.33a 
ENFP 16 19.38a INFJ 7 76.14a 
INFJ 7 19.14a ISTP 5 76.00a 
ESFJ 43 19.05a ENTP 18 75.94a 
ENTJ 25 18.72a ENFJ 21 75.86a 
ENFJ 21 18.71a ESFJ 43 74.98a 
ENTP 18 18.44a ENTJ 25 73.96a 
ESFP 14 18.21a ISFP 6 73.50a 
ISTJ 49 17.88a ISTJ 49 73.41a 
ISFP 6 17.33a ESTP 12 73.33a 
ESTP 12 17.17a ESFP 14 70.57a 
INFP 7 15.71a,b INFP 7 68.86a 
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INTJ 13 15.15a,b INTJ 13 66.31a,b 
INTP 6 11 .83b INTP 6 54.83b 
NOTE: Means with same letter (a, b, c, or d) were not significantly 
different. Follow-up using Duncan's mUltiple-range test. 
than nearly every other type. The personality, types from which the 
INTP personality type did not significantly differ were the INTJ 
(introverted, intuitive, thinking, judging) on both the extrinsic 
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and general satisfaction scales and the INFP (introverted, intuitive, 
feeling, perceiving) on the extrinsic satisfaction scale. 
Interaction of traits was examined in order to determine whether 
significant differences existed between the means of various combina-
tions of traits. Significant differences at the .05 level were found. 
On the extrinsic scale, the IN (introverted, intuitive) types scored 
significantly lower mean scores than did the EN (extraverted, intuitive) 
and ES (extraverted. sensing) types. On the general satisfaction 
scale, two separate interactions were found to be significant. The 
IN-P (introverted, intuitive, perceiving) types scored at a 
significantly lower level of satisfaction than all other types with 
the exception of the IN-J (introverted, intuitive, judging) type. 
In addition, the NT (intuitive, thinking) type was found to score a 
significantly lower mean than the NF, SF, and ST types on the general 
satisfaction scale. 
When examining the same data using Keirsey's temperaments, 
SJ, SP, NT, and NF, a significant difference was also found. NT's 
(intuitive, thinking) scored significantly lower (at the .05 level) 
on the extrinsic and general satisfaction scales than did the SJ 
(sensing, judging) type. 
HypotheSis Three 
There is no significant difference between demographic 
variables (gender, educational level, and work history) 
and job satisfaction (intrinsic, extrinsic, or general) 
of marketing teachers. 
A one-way analysis of variance procedure was used to examine 
the difference in the degree of job satisfaction and the demographic 
variables of gender, educational level, and work history. When 
determining whether significant differences existed among the means, 
significance was found for one of the demographic variables. On 
both the intrinsic and general satisfaction scale, the demographic 
variable work history was found to be significant at the .05 level. 
Therefore, the null hypotheses was rejected. The findings of this 
analysis with regard to means and probability level are found in 
Table 10. 
The difference in work history was further investigated using 
Fisher's protected least significant difference test (see Table 11). 
Teachers who reported having worked full-time in another career 
prior to teaching scored significntly higher means on the intrinsic 
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and general satisfaction scales than teachers who had no other full-
time work experience prior to teaching. This finding suggests that 
teachers who had previous full-time work experience were significantly 
more satisfied (both generally and intrinsically) than those who had 
no previous full-time work experience. 
Hypothesis Four 
There is no significant association between length 
of teaching (total years and total years in market-
ing education) and job satisfaction (intrinsic, ex-
trinsic, and general) of marketing teachers. 
TABLE 10 
Summary of Analysis of Variance (ANOVA) for Job Satisfaction 
(Intrinsic, Extrinsic, General) by Demographic Variab-les 
Satisfaction Standard 
Category Scale Mean Error Probabi 1 Hy 
Gender (N = 339) Intrinsic 49.06 8.90 0.9534 
Extrinsic 18.84 5.57 0.7028 
General 75.20 14.45 0.9982 
Educational 
1 eve 1 (N = 306) Intrinsic 49.08 8.56 0.7143 
Extrinsic 18.70 5.66 0.9240 
General 75.05 14.22 0.8375 
Work history 
(N = 309) Intrinsic 49.29 7.95 0.0488* 
Extrinsic 18.75 5.50 0.1380 
General 75.36 13.37 0.0510* 
*p > .05 
TABLE 11 
Significantly Different Mean Satisfaction (Intrinsic, 
General) Scores for Work History 
Category 
Work Hi story 
Teaching was first 
full-time career 
Worked full-time in 
another career prior 
to teaching 
*p > .05 
N 
142 
167 
Satisfaction 
Intrinsic Extrinsic 
48.32* 18.25 
50.12* 19.18 
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General 
73.75* 
76.74* 
Follow-up using Fisher's protected least significant difference test. 
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Although the null hypothesis was rejected, the association 
found between the two variables was slight. When comparing !ota1 
years teaching experience with satisfaction (intrinsic, extrinsic, 
and general) a significant, but slight, relationship on the intrinsic 
and general satisfaction scales was found using correlational analysis. 
This indicates that when teachers were considered as a group, both 
intrinsic and general satisfaction rose slightly as teachers became 
more experienced (see Table 12). This finding was significant at the 
.05 level. 
TABLE 12 
Correlational Analysis of Job Satisfaction (Intrinsic, Extrinsic, 
General) and Length of Teaching Experience 
(N = 342) 
Satisfaction 
Category Intrinsic Extrinsic 
Years as a full-time teacher 0.11775 0.09647 
Significance level 0.0295* 0.0748 
Years as a marketing teacher 0.13093 0.07084 
Significance level 0.0154* 0.1920 
*p > .05 
Hypothesis Five 
There is no significant difference between atti-
tudinal responses and job satisfaction (intrinsic, 
extrinsic, and general) of marketing teachers. 
General 
0.0120 
0.0271* 
0.1223 
0.0237* 
This hypothesis was tested by analyzing responses given to 
each of four attitudinal questions. Ratings were based on a five-
point Likert scale describing the extent to which the respondents 
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indicated agreement with the question. Mean scores for each atti-
tudinal question were calculated and analysis of variance procedures 
were applied. A strong significance level of .0001 was found between 
the means on all four attitudinal questions; therefore, the null 
hypothesis was rejected. A summary of the analysis of variance for 
job satisfaction by attitudinal response is shown in Table 13. 
Duncan's mUltiple-range test was applied to determine which 
means were significantly different. As illustrated in Table 14, 
teachers who indicated they would "definitely choose teaching again," 
"would teach until retirement," and "would recommend teaching to a 
friend" also scored significantly higher on all three scales of the 
Minnesota Satisfaction Questionnaire. In addition, the teachers 
who indicated they were "extremely satisfied with their career in 
marketing education" also scored the highest means on the MSQ. 
Hypothesis Six 
There is no significant difference in personality 
types, personality traits, or temperament groups 
and demographic variables (gender, educational level, 
and work history) of marketing teachers. 
Chi-square analysis was used to determine if significant 
differences existed among the frequency counts of each variable. 
The null hypothesis was rejected as significance was found for 
the variables of work history (at the .05 level) and gender (at the 
.0001 level) as illustrated in Table 15. 
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TABLE 13 
Summary of Analysis of Variance (ANOVA) for Job Satisfaction 
(Intrinsic, Extrinsic, General) by Attitudinal Responses 
(N = 314) 
Satisfaction Standar.d Category Scale Mean Error Probabil ity 
If you could make the Intrinsic 
choice over again 49.29 7.09 0.0001* 
would you choose Extrinsic 18.74 4.97 0.0001* teaching as a 
career? General 75.32 11 .63 0.0001* 
What is the 1ike- Intrinsic 49.29 7.63 0.0001* 1 i hood you wi 11 
teach until Extrinsic 18.34 5.25 0.0001* 
retirement? 
General 75.32 12.69 0.0001* 
Would you recommend Intrinsic 
teaching to a 49.29 7.25 0.0001* 
friend? Extrinsic 18.74 5.04 0.0001* 
General 75.32 11 .89 0.0001* 
I n a 11 hones ty, Intrinsic 
how satisfied are 
49.32 6.95 0.0001* 
you with you r Extrinsic 18.74 4.83 0.0001* 
career as a 
marketing teacher? General 75.37 11.27 0.0001* 
*p > .0001 
96 
TABLE 14 
Significantly Different Mean Satisfaction Scores (Intrinsic, 
Extrinsic, General) for Attitudinal Responses . 
(N = 314) 
Intrinsic Extrinsic General 
Category N Mean N Mean N Mean 
If you could make the choice 
over again, would you choose 
teaching as a career? 
Definitely would 85 54.01a 85 22.12a 85 84.29a 
Probably would 131 49.81b 131 18.83b 131 75.93b 
Undecided 28 44.96c 28 16.14c 28 68.04c 
Probably would not 54 45.02c 54 1 5. 76c 54 67.37c,d 
Definitely would not 16 42.00c 16 14.56c 16 62.31d 
What is the likelihood 
that you will teach 
until retirement? 
Very likely 114 51.64a 114 20.82a 114 80.22a 
Somewhat 1 i ke ly 71 49.97a,b 71 18.63b 71 76.07a,b 
Undecided 37 49.41a,b 37 17.73b 37 74.49b 
Somewhat unlikely 57 45.18 57 17.46b 57 69.35c 
Not 1 i kely 35 46.86b 35 15.31c 35 68.49c 
Would you recommend 
teaching to a friend? 
Very likely 74 53.80a 74 21.58a 74 83.45a 
Somewhat likely 124 50.24b 124 19.48b 124 77.30b 
Undecided 45 46.64c 45 1 7. 89b 45 71 .44c 
Somewhat unlikely 33 45.82c,d 33 15.64c 33 67.91c,d 
Not 1 i kely 38 43.58d 38 14.47c 38 64.13d 
In all honesty, how satis-
fied are you with your 
career as a marketing 
teacher? 
Extremely satisfied 66 55.76a 66 22.62a 66 86.61a Quite sati sfied 179 49.08b 179 18.92b 179 75.42b 
No opinion 18 45.61b,c 18 16.28b,c 18 68.72b,c 
Rather dissatisfied 45 43.64c,d 45 14.60c 45 64.20c 
Extremely dissatisfied 7 40.86d 7 10.71 d 7 57.00d 
NOTE: Means with the same letter (a, b, c, or d) are not significantly 
different. Follow-up using Duncan's multiple range test. 
TABLE 15 
Summary of Chi-Square Analysis for Demographic Variables 
by Personality Traits 
Category Variable X2 df Probabil i ty 
Extraversion- Gender 0.025 0.8747 
Introversion ( E-I) 
Educational 
1 eve 1 2.472 5 0.7808 
Work history 0.341 0.5592 
Sensing-Intuition 
(S-N) 
Gender 0.145 0.7031 
Educational 
level 5.158 5 0.3969 
Work history 4.319 1 0.0377* 
Thinking-Feeling 
(T-F) 
Gender 18.869 0.0001** 
Educational 
1 eve 1 6.895 5 0.2286 
Work history 0.002 0.9671 
Judging-Perceiving Gender 0.008 0.9281 (J-P) 
Educational 
level 5.247 5 0.3865 
Work history 1.339 0.2472 
*p > .05 
**p > .0001 
The difference for the work history variable existed on the 
sensing-intuition trait, as shown in Table 16. For the teachers 
whose preference was sensing, there was an even split between those 
who had worked fUll-time in another career prior to teaching and 
those who had entered teaching directly. Sixty-three percent of the 
teachers whose preference was intuition had worked in another full-
time career prior to teaching, whereas only 37.0 percent entered 
teaching directly. This indicates that, for this sample, intuitors 
more frequently entered teaching after having previously worked 
in another career on a full-time basis. 
For the gender variable, the difference was found to exist 
on the thinking-feeling trait. These frequency distributions are 
listed in Table 17. While 51 percent of the female sample was found 
to be of the feeling preference, the majority (72 percent) of the 
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males were found to be of the thinking preference. According to 
McCaulley, Macdaid, and Kainz (1985), "about 65 percent of the females 
in the United States prefer feel i ng," whereas "about 60 percent of 
the males in the United States prefer thinking" (p. 3). In comparison, 
for both males and females the marketing teaching sample was found 
to contain more thinking-preferenced individuals than would be 
expected. 
Hypothesis Seven 
There is no significant difference between personality 
types, personality traits, or temperament groups and 
length of teaching (total years and total years in 
marketing education) of marketing teachers. 
TABLE 16 
Significantly Different Frequency Distribution for Work 
History by Sensing-Intuition Personality Trait 
(N = 309) 
Teaching is Worked full-time 
Fi rst full-time in another career 
Category Position prior to teaching 
Sensing 
Frequency 105 105 
Percent 33.98 33.98 
Row percent 50.00 50.00 
Column percent 73.94 62.87 
Intuition 
Frequency 37 62 
Percent 11 .97 20.06 
Row percent 37.37 62.63 
Column percent 26.06 37.13 
Total 142 167 
45.95 54.05 
X2 = 4.319, P = 0.0377,p> .05 
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Total 
210 
67.96 :~ 
99 
32.04 
309 
100.00 
TABLE 17 
Significantly Different Frequency Distribution for Gender 
by Thinking-Feeling Personality Trait 
(N = 339) 
Category Male Female 
Thinking 
Frequency 119 84 
Percent 35.10 24.78 
Row percent 58.62 41.38 
Column percent 71.69 48.55 
Feeling 
FrElquency 47 89 
Percent 13.86 26.25 
Row percent 34.56 65.44 
Column percent 28.31 51.45 
Total 166 173 
48.97 51.03 
X2 = 18.869, P = 0.0001, P > .0001 
100 
Total 
203 
59.88 
136 
40.12 
339 
100.00 
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Total years of teaching and total years in marketing educa-
tion were analyzed by each personality type to test Hypothesis Seven. 
Analysis of variance was used to determine if a significant difference 
existed among the means of each personality type grouping. Significance 
at the .05 level was reported for length of teaching (total years) 
experience (see Table 18). The null hypothesis was, therefore, re-
jected. Follow-up using Duncan's multiple-range test revealed the 
TABLE 18 
Summary of Analysis of Variance (ANOVA) for Length of 
Teaching Experience by Personality Type 
(N = 342) 
Category Mean Standard Error Probability 
Years as a full-time 
teacher 10.87 7.44 0.0405* 
Years as a full-time 
marketing teacher 8.51 6.03 0.6920 
*p > .05 
ISFP (introverted, sensing, feeling, perceiving) type taught the 
least number of years and significantly less than the ESFP, ISTP, 
and ESTJ types. The ESFP (extraverted, sensing, feeling, perceiving) 
type taught a significantly longer number of years than the INTP and 
ISFP types (see Table 19). 
The interaction of traits was examined for Hypothesis Seven in 
order to more closely study the differences between length of 
teaching and personality characteristics. Length of teaching was 
TABLE 19 
Significantly Different Mean Scores for Length of Teaching 
Experience by Personality Type 
(N = 342) 
Category N Mean 
ESFPa 14 14.43 
ISTPa,b 5 13.00 
ESTJa,b 76 12.95 
ISTJa,b,c 49 11.90 
ISFJa,b,c 24 11.50 
ENFJa,b,c 21 10.95 
ENTJa,b,c 25 10.40 
ESFJa,b,c 43 10.37 
INFJa,b,c 7 9.14 
INFPa,b,c 7 9.00 
ESTPa,b,c 12 8.59 
ENFPa,b,c 16 8.56 
INTJa,b,c 13 8.08 
ENTPa,b,c 18 7.50 
INTPb,c 6 5.83 
ISFPc 6 5.17 
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NOTE: Means with the same letter (a, b, c, or d) are not significantly 
different. Follow-up using Duncan's multiple-range test. 
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significantly different (at the .05 level) for the sensing-intuition 
personality trait. The mean length of teaching experience for sensing 
teachers was 10.87, whereas, the mean length of teaching experience 
for intuitive teachers was 8.51. For the present sample, sensing 
teachers had experienced a significantly longer stay in teaching 
than intuitive teachers. 
A significant difference was also found when studying these 
data by Keirsey's temperament groupings. NT's (intuitive, thinking) 
in this sample taught a significantly fewer number of years (8.62) 
than SJ (sensing, judging) teachers (11.76). 
Hypothesis Eight 
There is no significant difference between personality 
types, personality traits, or temperament groups and 
attitudinal responses of marketing teachers. 
To test this hypothesis, ratings given each attitudinal question 
were analyzed by the various personality characteristic groupings. 
Ratings were based on a five-point scale describing strength of 
responses toward the four attitudinal questions. Each question was 
subjected to analysis of variance in order to determine if significant 
differences existed among the means. Although significant differences 
were not found among specific personality type groupings, several 
significant differences were found among groupings by traits (see 
Table 20). Therefore, the null hypothesis was rejected. 
A closer examination of the significance among traits of the 
first, third, and fourth attitudinal questions revealed significant 
findings at the .05 level. Fisher's protected least significant 
TABLE 20 
Summary of Analysis of Variance (ANOVA) for Attitudinal 
Responses by Personality Traits 
(N = 342) 
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Category Trait Mean Standard Error Probabil ity 
If you could make E-I 3.68 1. 17 0.0043* 
the choice again 
would you choose S-N 3.68 1. 19 0.9030 
teaching as a 
career? T-F 3.68 1. 18 0.0538* 
J-P 3.68 1. 19 0.2572 
What is the likeli- E-I 3.55 1.42 0.2339 
hood that you will 
teach unt i 1 re- S-N 3.55 1. 41 0.0763 
tirement? 
T-F 3.55 1. 42 0.8221 
J-P 3.55 1.42 0.0619 
Would you recommend E-I 3.52 1. 27 0.0043* 
teaching to a 
friend? S-N 3.52 1. 29 0.7799 
T-F 3.52 1. 29 0.0829 
J-P 3.52 1. 29 0.5444 
In all honesty, E-I 3.80 0.98 0.0007** 
how satisfied are 
you with your S-N 3.80 1. 00 0.1803 
career as a 
marketing teacher? T-F 3.80 1.00 0.2534 
J-P 3.80 1. 00 0.3901 
*p > .05 
**p > .01 
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difference test was applied to determine which trait(s) means were 
significantly different for attitudinal questions one, three, and 
four. 
For attitudinal question one (If you could make the choice 
again, would you choose teaching as a career?), significance was 
found between the responses given by extraverts and introverts (see 
Table 21). The mean response of extraverts was significantly higher 
than that of introverts at the .05 level. This finding indicates 
that, given the choice again, extraverts in this sample would be 
more likely to choose teaching than would the introverts. Although 
the analysis of variance initially indicated a significant difference 
for the thinking-feeling scale in response to question one, follow-
up did not confirm this finding. 
TABLE 21 
Significantly Different Mean Scores for Attitudinal 
Question One by Personality Traits 
(N = 342) 
Question Category Mean Standard 
If you could make the Extraversion 3.85 0.10 
choice again, would 
you choose teaching Introversion 3.41 0.15 
as a career? 
Significance at the .05 level. Follow-up using Fisher's protected 
least significant difference test. 
Error 
The third attitudinal question asked, "Would you recommend 
teaching to a friend?" The mean group response of the introverted, 
intuitive (IN) teachers to this question was significantly lower 
(at the .05 level) than that of the extraverted, intuitive (EN) 
and extraverted, sensing (ES) teachers (see Table 22). 
TABLE 22 
Significantly Different Mean Scores for Attitudinal 
Question Three by Personality Traits 
(N = 342) 
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Question Category Mean Standard Error 
Would you recommend 
teaching to a friend? 
Extraversion-
intuition 
Extraversion-
sensing 
Introversion-
intuition 
Introversion-
sensing 
3.83 
3.58 
2.80 
3.29 
0.15a,b 
0.15a,b,d 
0.24c,d 
0.21b,c,d 
NOTE: Means with the same letter (a, b, c, or d) were not significantly 
different (significance at the .05 alpha level). Follow-up 
using Fisher's protected least significant different test. 
The fourth attitudinal question asked of marketing teachers 
was, "In all honesty, how satisfied are you with your career as a 
marketing teacher?" Again, the trait showing a significant difference 
was the extraversion-introversion scale. The mean response of the 
extraverts was significantly stronger than the response of the 
introverted group (significance at the .01 level). Extraverts 
indicated a significantly higher level of satisfaction than did 
introverts when responding to this question (see Table 23). 
TABLE 23 
Significantly Different Mean Scores for Attitudinal 
Question Four by Personality Traits 
(N = 342) 
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Question Category Mean Standard Error 
In all honesty, how Extraversion 3.92 0.08 
satisfied are you 
with your career Introversion 3.53 0.12 
as a marketing 
teacher? 
Significance at the .01 level. Follow-up using Fisher's protected 
least significant difference test. 
Summary 
The results of this study have been reported in Chapter IV. 
Initially, a summary of the study was provided, followed by a 
discussion of the descriptive data collected for this research. A 
review of the Minnesota Satisfaction Questionnaire and the Myers-
Briggs Type Indicator was presented, along with the study's findings 
in regard to each instrument. 
Statistical analyses of the hypotheses were reported. Hypo-
thesis One was rejected as significant differences were found on all 
four dimensions when comparing personality characteristics of marketing 
teachers and those of the junior/senior high school norm. Since 
significant differences were found between personality characteristics 
of marketing teache'~s and job satisfaction, Hypothesis Two was also 
rejected. 
Hypotheses Three, Four, and Five tested job satisfaction of 
marketing teachers in relation to demographic variables and attitu-
dinal responses. Due to significant findings, all three hypotheses 
were rejected. Hypotheses Six through Eight tested various demo-
graphic variables and attitudinal responses of marketing teachers 
as related to personality type. Again, all three hypotheses were 
rejected. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Many effective teachers are leaving the profession 
physically and/or psychologically, more often than 
in the past, and with more dramatic effects on the 
education of children and young adults. For teachers 
who stay as we 11 as for those who 1 eave there are 
negative effects: low morale, lack of self-respect, 
decrease in professional and personal confidence, 
and a general sense of impotency--all of which de-
crease effectiveness. (Swick & Handley, 1983, p. 3) 
Within the past decade, numerous research studies have been 
conducted in search of answers for better retention and improvement 
in the satisfaction experienced by teachers. One of the possible 
factors affecting satisfaction in a career--personality--was addressed 
in the present research study. 
According to Myers and McCaulley (1985), when a mismatch occurs 
between personality type and occupation, fatigue and feelings of in-
adequacy are often the result since it is more tiring to use less-
preferred processes. "Tasks that call on preferred and developed 
processes require less effort for better performance and give more 
satisfaction" (Myers & McCaulley, 1985). 
It was in this context that the current research study was 
undertaken. A Jungian personality profile of marketing teachers was 
not revealed by the review of literature. Additionally, it was not 
known to what extent personality characteristics of marketing teachers 
varied from the general norm for high school teachers and it was not 
known whether job satisfaction of marketing teachers was influenced by 
personality type. 
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A summary of the procedures utilized in this study is pro-
vided in this chapter. This is followed by a summary and discussion 
of the findings. Conclusions of the study are presented and 
implications drawn from the conclusions are made. The chapter concludes 
with recommendations for practical application and for further research. 
Summary of Purpose and Procedures 
The Purpose 
The purpose of this study was to (1) determine the personality 
characteristics of secondary marketing teachers, and (2) to examine 
the relationship between personality characteristics and selected 
demographic and attitudinal variables and job satisfaction (intrinsic, 
extrinsic, and general) of marketing teachers. 
The Instruments 
In addition to the demographic and attitudinal questions 
designed for this study, two instruments were utilized for the col-
lection of data. The Minnesota Satisfaction Questionnaire (MSQ) 
short form, based on the Theory of Work Adjustment, was used to 
measure job satisfaction. The MSQ contains three scales measuring 
satisfaction: intrinsic, extrinsic, and general (or overall) satis-
faction. 
The Myers-Briggs Personality Indicator (MBTI), Form G, was 
administered to determine personality characteristics and to develop 
a personality profile of marketing teachers. The MBTI is a self-
report, forced-choice indicator, designed to measure personality as 
theorized by Carl G. Jung in his theory of psychological types. 
The Sample 
The sample for the study was randomly selected from the 
population of teachers who were members of the national Marketing 
Education Association during the 1984-85 academic year. Since the 
sample was drawn from a geographically dispersed area, a mail survey 
was used in the collection of data. 
The Data Collection 
After permission was obtained from the publishers of the two 
instruments utilized in this study, questions from each instrument, 
along with demographic and attitudinal questions, were printed and 
reproduced in the format of a survey booklet. This survey booklet, 
along with a cover letter, machine scoreable answer sheet, and a 
stamped, self-addressed envelope, was mailed to the random sample 
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of teachers (Appendices A, B, and C). The initial mailing was followed 
by a reminder card at a ten-day interval. Three weeks later, a 
second complete survey packet was mailed to non-respondents, followed 
by a final reminder card at a two-week interval (Appendix B). A 
telephone follow-up was conducted in order to determine if the 
non-responder group differed from the responders. A sample of non-
responders (15 percent) was compared to responders; no significant 
differences were found (Appendix D). 
The Data Analysis 
The data collected in this study were read from machine 
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scoreable answer sheets via optical scanner and entered into the eMS 
system at the University of Nebraska. The Statistical Analysis System 
(SAS) software package was utilized as it provided the necessary de-
scriptive statistics (frequency counts, means, and standard deviations) 
in addition to providing the necessary analytical statistics such as 
analysis of variance, correlation coefficients, chi-square analysis, 
and follow-up procedures. The program, Selection Ratio Type Table 
(SRTT), was used to compute personality differences between the sample 
and the base populations. 
Summary of Findings 
Eight null hypotheses were proposed to direct the statistical 
treatment in investigating the research questions outlined in this 
study. The research findings, which lead to rejection of all eight 
hypotheses, are summarized below: 
1. Three personality types, the ESTP (extraverted, sensing, 
thinking, perceptive), ESTJ (extraverted, sensing, thinking, judging), 
and ENTJ (extraverted, intuitive, thinking, judging) were found to 
be much more common in the secondary marketing population than in the 
normative junior/senior high school teacher population. The self-
selection ratios for these types were: ESTP, 2.30 (significant at 
the .05 level); ESTJ, 2.23 (significant at the .001 level), and ENTJ, 
1.68 (significant at the .05 level). 
2. MBTI types found to be significantly underrepresented when 
compared to the normative junior/senior high school teacher population 
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were the ISFJ (introverted, sensing, feeling, judging), INFJ (intro-
verted, intuitive, feeling, judging), and the INFP (introverted, intui-
tive, feeling, perceptive) types. The self-selection ratios for each 
of the underrepresented types were ISFJ, 0.57; INFJ, 0.34; and the 
INFP, 0.33. All were significant at the .01 level. 
3. When personality types of the sample in the study were 
compared to the normative junior/senior high school teacher sample, 
the following traits were found in significantly higher proportions; 
extraverted, sensing, thinking, and judging. The introverted, intui-
tive, feeling, and perceptive traits were found in significantly lower 
proportions than in the junior/senior high school teacher sample. 
The judging-perceptive traits were significant at the .01 level; all 
other traits were significant at the .001 level. 
4. On the extrinsic satisfaction scale, the INTP (introverted, 
intuitive, thinking, perceptive) type was found to be significantly 
less satisfied than all other types with the exception of the INFP 
and INTJ. 
5. On the general satisfaction scale, the INTP (introverted, 
intuitive, thinking, perceptive) type was found to be significantly 
less satisfied than all other types with the exception of the INTJ 
type. 
6. Introverted, intuitive (IN) types scored significantly lower 
mean scores on the extrinsic satisfaction scale than the EN (extraverted, 
intuitive) and ES (extraverted, sensing) types. 
7. The IN-P (introverted, intuitive, perception) types scored 
at a significantly lower satisfaction level than did all other types 
with the exception of the IN-J (introverted, intuitive, judging) type 
on the general satisfaction scale. 
8. The NT (intuitive, thinking) types were found to score at 
significantly lower levels than the NF, SF, and ST types on the general 
satisfaction scale. 
9. When using Keirsey's temperament combinations, the NT's 
(intuitive, thinking) types scored significantly lower mean scores 
on the extrinsic and general satisfaction scores than did SJ (sensing, 
j udgi ng) types. 
10. Marketing teachers who worked in another full-time career 
prior to teaching were found to score significantly higher mean scores 
(on the intrinsic and general satisfaction scales) than teachers who 
entered teaching directly. 
11. A significant, but slight, positive correlation was found 
between length of teaching (both total years and total years in 
marketing education) and satisfaction (intrinsic and general) level 
of marketing teachers. 
12. Responses to the four attitudinal questions included in this 
study were consistent with satisfaction levels of teachers. Those who 
rated the highest mean scores on the satisfaction scales also responded 
most positively when asked: (1) if they would choose teaching again, 
(2) if they would recommend teaching to a friend, (3) if they would 
teach until retirement, and (4) to indicate directly their satisfaction 
with their career in marketing education. The significance level for 
all four attitudinal questions was the .0001 level. 
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13. When considering work history, a significant difference 
(.05 level) was found on the sensing-intuition dimension. Fifty 
percent of the sensing teachers had another full-time career prior 
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to teaching and 50 percent entered teaching directly. Of the intuitors, 
37 percent entered teaching directly, while 63 percent worked full-time 
in another career prior to teaching. 
14. For gender, a significance (.0001) was found to exist on 
the thinking-feeling dimension. Seventy-two percent of the male 
population were of the thinking preference, while 28 percent were feeling. 
This contrasts to the female preferences of 49 percent for thinking 
and 51 percent for feeling. 
15. At the .05 level, sensing teachers were found to have taught 
longer (total years as a teacher) than intuitive teachers. The mean 
number of years for sensing-preferenced teachers was 10.87, while 
the mean for intuitive teachers was 8.51 years. 
16. Introverted, sensing, feeling, perceptive (ISFP) teachers 
were found to have taught a significantly fewer number of years (mean 
of 5.17) than the extraverted, sensing, feeling, perceptive (ESFP) 
teachers (mean of 14.43 years). 
17. When asked the question, "If you could make the choice 
again, would you choose teaching as a career?" extraverts responded 
with a significantly higher (at the .05 level) mean score than 
did introverts. 
18. When asked the question, "Would you recommend teaching to 
a friend?" introverted, intuitive (IN) teachers responded with a 
significantly (.05 level) lower mean score than did extraverted, 
'I 
I 
intuitive (EN) and extraverted, sensing (ES) teachers. 
19. Teachers were asked, "In all honesty, how satisfied are 
you wjth your career as a marketing teacher?" The mean response of 
extraverts was found to be significantly higher than that of 
introverts (at the .01 1 eve 1) . 
Conclusions 
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Based upon the findings of statistical tests as presented in 
Chapter I and summarized in the preceding section of this chapter, the 
following conclusions have been made. 
Research Question One 
What is the personality profile of secondary marketing 
teachers? 
Secondary marketing teachers, as a group, closely resembled 
the personality profile of persons who are likely to enter business 
careers. Having a group preference for extraversion, sensing, 
thinking, and judging, the personality profile of marketing teachers 
was very similar to a sample of retail store managers--strongly -STJ 
(sensing, thinking, judging) (Gaster, Tobacyk, & Sawson, 1984). 
Marketing education is a vocational program which requires 
occupational experience in an area of marketing prior to becoming 
vocationally certified to teach. Since teachers would have initially 
been attracted to the marketing content area, one might expect that 
the personality characteristics of marketing teachers would be 
similar to those employed in marketing positions. As a group, 
marketing teachers would be expected to relate quite well to the 
business community. 
Research Question Two 
Do the personality characteristics of secondary marketing 
teachers vary from the high school teacher population for 
which type data are available? 
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The personality profile of the marketing teachers differed from 
the normative high school teacher population. Marketing attracts more 
practical, action-oriented, realistic types--the EST- (extraverted, 
sensing, thinking) types and the ESF- (extraverted, sensing, feeling) 
types. The ES's tend to like activity and variety in work rather than 
involvement in complicated procedures. These teachers are quite 
different from the intuitive teachers, who enjoy learning a new skill 
more than using it, and who enjoy looking for possibilities and rela-
tionships rather than working with known facts. With the exception of 
the extraverted, intuitive, thinking (ENT-) types, intuitive types were 
found in lower than expected proportions within marketing education. 
Introverted types were also less likely to choose marketing 
as a career. The ISTJ (introverted, sensing, thinking, judging) type 
was the only introverted teacher to be more highly represented in 
marketing than would be expected in the teacher population. The ISTJ 
is characterized as being practical, logical, determined, and organ-
ized. These attributes are useful in the business environment. 
Introverted intuitives tended not to choose marketing education, 
especially the introverted, intuitive, feeling (INF-) types, who were 
significantly underrepresented. Marketing education attracted fewer 
NFP's than would be expected in the high school teacher population. 
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Carlyn (1976) and von Fange (1961) reported significantly larger numbers 
of intuitive, feeling, perceptive types (-NFP) in the pre-service 
population, while finding less than would be expected in the in-service 
population. 
Research Question Three 
What is the level of satisfaction experienced by 
marketing teachers? 
Although some psychological types of marketing teachers were 
less satisfied than others, the group satisfaction scores of marketing 
teachers fell in the "average satisfaction" range as defined by the 
authors of the Minnesota Satisfaction Questionnaire. Marketing teachers 
were more satisfied with the intrinsic aspects of the job itself 
(achievement, advancement, compensation, co-workers, creativity, 
independence, etc.) than with the extrinsic factors of those peripheral 
to the job (such as recognition, responsibility, security, variety, 
and administrative policy). This is consistent with the research of 
Kuhn (1980) and others cited by Kuhn. 
Research Question Four 
Does a relationship exist between job satisfaction 
and personality characteristics of marketing 
teachers? 
Introverted, intuitive, perceptive (IN-P) types were less 
satisfied with teaching than all other types, with the exception of the 
IN-J (introverted, intuitive, judging) types. Specifically, the INTP 
was the least satisfied, followed by the INTJ and INFP. It is not 
known if this dissatisfaction can be attributed to the subject matter 
or the role of teaching, since Kuhn (1980) also found the I--P types 
were least satisfied in a sample of elementary, junior high, and 
high school teachers representing a variety of subject areas. 
Research Question Five 
Does a relationship exist between job satisfaction 
and selected demographic/attitudinal variables 
of secondary marketing teachers? 
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Marketing teachers who were less satisfied with their positions 
also were less likely to choose teaching as a career, if making the 
choice again; less likely to recommend teaching to a friend; and 
less likely to teach until retirement. 
Marketing teachers who had another full-time career prior to 
teaching were more satisfied (generally and intrinsically) than were 
teachers who entered marketing education directly. 
Research Question Six 
Does a relationship exist between personality charac-
teristics and demographic/attitudinal variables of 
secondary marketing teachers? 
The majority of the intuitive teachers had prior experience in 
another career before entering teaching; half of the sensors had 
previously worked in another career and half entered marketing 
education directly. Sensing teachers had also had a longer tenure 
in teaching than intuitive teachers. This confirms the following 
observation by career counselor, Scott Golden: 
Sensing types like their careers to be continuous. 
They see their careers as a ladder. They look for the 
next step based on the lower rungs. When they change jobs, they want to build on the experience they al-
ready have. Intuitives are career change oriented. 
They are more likely to be inspired by the words "You 
can be anythi ng you want to be." If thei r present job isn't working out, they often decide to shift 
to a new field. (The Type Reporter, 1984). 
Extraverts indicated less satisfaction w~th their positions 
than introverts. In addition, extraverts indicated a greater likeli-
hood of choosing teaching in making the choice again. This confirms 
other research findings which have found extraverts to indicate a 
higher level of job satisfaction than introverts (Brown, 1973; Kuhn, 
1980; Morales, 1975; Story, 1972; von Fange, 1961; Williams, 1976). 
Since studies by Brown and Williams were conducted in the medical 
areas, this finding has not been limited to the field of education. 
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Extraverted, sensing (ES) or extraverted, intuitive (EN) teachers 
were more likely to recommend teaching to a friend than were introverted, 
intuitive (IN) teachers. Again, this finding supports the trend that 
has been found throughout this research: Introverted, intuitive teachers 
tend not to choose marketing education as frequently as other types and 
satisfaction levels are reportedly at a lower level for those teachers 
who have entered the field. 
In summary, all personality types were represented in the market-
ing teacher population. Some types experienced greater satisfaction 
levels than others. An understanding of personality type theory 
may allow teacher educators and educational administrators to under-
stand better the variety of personality preferences and the implica-
tions that are present for the teaching-learning process. Research 
should not be interpreted to exclude any personality type, but rather 
it should be realized that each type can make unique contributions to 
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the profession. The challenge, then, lies in the insight necessary 
on the part of all educators--teacher educators, educational adminis-
trators, and teachers--to understand better all types of personalities 
and the various teaching and learning styles that are inherent in each. 
Implications 
The findings of this research, along with previous studies, 
have shown a relationship exists between personality characteristics 
and job satisfaction. This fact has a number of far-reaching implica-
tions. For example, introverted, intuitive (IN) teachers were 
found in low frequencies in the marketing teacher population. 
Are we training these scholarly students in marketing teacher education 
programs? Is so, do they complete the program? Have they chosen 
to become educators or are they applying their skills in other areas? 
According to type theory, a mismatch between personality type 
and occupation causes feelings of exhaustion and inadequacy, since 
it is more tiring to use one's less-preferred processes. Feelings of 
discouragement are also possible since, despite the greater amount of 
effort that is expended to use the less-preferred process, the result 
may not appear to be of the same high quality as those who have been 
able to make use of the preferred process. According to Myers and 
McCaulley (1985), the tasks that call on the preferred and developed 
processes require less effort for better performance and give more 
satisfaction. Might this be the reason teachers of the INTP prefer-
ence indicated lower satisfaction scores than all other types with the 
exception of the INTJ and INFP types? Answers to this question might 
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provide helpful information to teacher educators when advising students 
in the selection of marketing teacher education as a career choice. 
Although students should not be discouraged from entering 
the teaching field for reasons of personality type, the student could 
be helped to understand better the nature of the career and the nature 
of the people with whom he or she would be working. Perhaps the 
introverted, intuititve types find it difficult to survive in an en-
vironment which is generally administered by extraverted, sensing 
types. The ES types are action-oriented and prefer learning which is 
more concrete and experienced-based. In contrast, the IN types are 
introspective and desire learning for its own sake, including theory 
and depth of understanding. Difficulty may arise in a classroom 
setting, since the introverted, intuitive teacher would tend to teach 
in a more theoretical manner while the sensing students would be 
interested in structured learning. 
A question might arise with regard to the finding that sensing 
teachers had a significantly longer teaching tenure than intuitive 
teachers. Previous researchers found the sensing, judging (SJ) 
teachers were not only most likely to choose teaching as a career, but 
also more likely to remain in teaching as a lifelong career (Hoffman 
& Betkouski, 1981). Have the intuitive teachers entered the field 
more recently after having been in another career, or have they left 
the field of education after a shorter teaching experience? 
The nature of the marketing education position includes teach-
ing, coordinating the cooperative program, and advising a student 
group. Many activities which the nature of the marketing education 
position requires would necessitate an adjustment on the part of the 
introvert from the preferred behavior to the less preferred. Could 
this be the reason teachers preferring introversion indicated lower 
interest in selecting marketing education again if given the choice? 
Many implications of this research exist. The impact of the 
study, however, will not be realized unless teacher educators, 
educational administrators, and teachers come to understand individ-
ual personality differences and translate the theory into practice. 
Recommendations for Practical Application 
One needs to be cautioned about the danger of making broad 
generalizations when personality and job satisfaction research is 
concerned. Since it is possible that many variables may interfere 
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with results of various instruments, the findings should be considered 
in conjunction with all available data. This study, which was somewhat 
theoretical in nature, has produced results that have confirmed previous 
research studies. The recommendations outlined below are broad cate-
gorizations of the benefits that type theory can provide in educational 
delivery. 
1. Within the marketing teacher education programs, teacher 
educators need to take into account the nature of the introverted, 
intuitive learners. Since IN's are found in lower numbers in the 
teacher population and have indicated lower levels of satisfaction than 
other types, the IN students need to be made aware of the nature of 
the subject matter and the nature of the teaching position. If the 
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future teacher understands the marketing teacher position and that 
he or she may be different than many other persons choosing this area, 
he or she can better adjust to the challenges and bring new ideas and 
viewpoints that others may not have considered. 
2. Educational administrators need an understanding of all 
types of teachers. The application of personality type theory could 
assist administrators in better understanding and reinforcing all 
teachers, and in appreciating their unique teaching styles. 
3. Administrators should seek strategies that will assist 
dissatisfied teachers to cope with areas of their job they dislike or 
to alter circumstances that are in conflict with their preferences. 
In this way, dissatisfaction may be lessened and good teachers may be 
retained. 
4. In-service training programs should be developed to assist 
teachers in understanding their own nature and why various tasks may 
seem unnatural and annoying to them. An understanding of personality 
type theory would allow teachers to improve their interactions with 
students. 
Recommendations for Further Research 
Based upon the findings of this study, the following areas of 
future research are recommended: 
1. Research should be conducted to validate further the 
finding of this study which indicated that teachers with previous 
work experience are more satisfied with their teaching position than 
those who have entered teaching directly. If teachers who have had 
careers prior to teaching are actually more satisfied with their 
teaching position, what is the reason? Has the maturity gain~d in 
another career contributed to higher satisfaction levels? Or do 
teachers entering directly have unrealistic expectations? 
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2. Additional research is needed to develop further the per-
sonality profile data of marketing teachers. Data need to be collected 
locally, using non-mail techniques in order to determine whether or not 
the profile of marketing teachers is consistent with that of this 
study. 
3. Follow-up studies of marketing teachers are needed in order 
to determine whether trends reveal differences in personality charac-
teristics of those who leave the field compared to those who remain. 
4. Personality type research should be conducted on pre-service 
marketing teacher education samples in order to determine whether the 
personality characteristics of the students being trained in marketing 
education programs differ from that of the in-service teacher popula-
tion. 
5. Further research investigating the underlying reasons for 
satisfaction or dissatisfaction of marketing teachers in general, 
and within various personality groupings, is recommended. Such re-
search would be useful to teacher educators for use in advising students 
as to the positions and experiences for which they may be best suited 
within the field. 
6. Investigation into personality characteristics of the 
marketing students on the secondary and postsecondary levels is needed. 
Since Jung's personality theory holds valuable implications for the 
learning-teaching process, a personality profile of marketing stu-
dents would be useful in its application. 
126 
7. Although findings of this research have been consistent 
with other research in the area of job satisfaction and personality 
type theory, questions remain to be answered. Further investigation 
needs to be conducted to determine whether the findings of this re-
search in regard to satisfaction are consistent with those in other 
fields. For example, do certain personality types consistently in-
dicate lower satisfaction levels with their jobs, despite the area of 
employment? 
8. More research into the effectiveness of the application of 
psychological type theory within the school setting is recommended. 
Although findings in this study have been consistent with previous 
findings, additional research is warranted. Until the impact of 
applying such a theory is documented within educational settings, 
one can only speculate as to its effectiveness. 
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Satisfact ions 
. and 
Preferences 
of 
Marketing Teachers 
Please provide the following information on Side 1 of your Answer Sheet. All of your responSes 
to items in this section will be recorded on the left side of your answer sheet (left of the· 
heavy blue line), Please use a =2 pencil in marking your choices. 
NAME: List last name, first, and middle initial (This is opt;onal-~if you do not wish to have 
results mailed to you, you need not include your name) 
SEX: To the right of your name, there is a section to indicate sex--mark F for female or 
M for male (This is a MUST since your sex is needed in order to score the personality 
preference section of this survey. 
HIGHEST EDUCATIONAL DEGREE 08TA1NED: Place your answer where indicated below your resonse to 
Sex. Choose your response from 1 through 6 below (do not use 0 for a response) 
1. High school graduate or equivalent 
2. Post~secondary education (beyond high school) 
3. Bachelor's degree 
4. Master's degree 
5. Specialist's degree 
6. Doctorate 
BIRTH OATE: This section is located on the lower, left of your answer sheet-~you may skip this 
section as birth date "is NOT REQUIRED. 
IDENTIFICATION NUMBER Section: Since you are not required to list your identification number, 
this section will be used for your responses to the questions listed below. For each 
question, after you have recorded the number of your answer ;n the correct "box", fi 11 
in the corresponding circle below each box on the answer sheet. 
BOX A: If you could make 
l. 
2. 
3. 
4. 
5. 
the choice over again, 
Definitely would not 
Probably would not 
Undecided 
Probably would 
Definitely would 
would you choose teaching as a career? 
BOX B: What is the 1 i ke 1 i hood that you wi 11 teach unt; 1 ret i rement? 
1. Not 1 ikely 
2. Somewhat unlikely 
3. Undec;ded-
4. Somewhat likely 
5. Very likely 
BOX C: Would you recommend teaChing to a friend? 
1. Not 1 ikely 
2. Somewhat unlikely 
3. Undecided-
4. Somewhat likely 
5. Very 1 ikely 
BOX 0: In all honesty, how satisfied are you with your career as a marketing teacher? 
1. Extremely dissatisfied 
2. Rather dissatisfied 
3. No opinion 
4. Quite satisfied 5: Extremely satisfied 
BOX F: Which response most closely matches your work history prior to teaching? 
1. Teaching was my first full-time position 
2. Worked full-time in another career prior to teaching 
~ne next two questl0ns request you to identify number of years in education ... if less than 9, 
indicate ~ng ~ in the first "box" and your response! In th~nd s~:~ 
~ or I..2...J.iJ or1.2J..il. If 10 or more, use oth columns such as: l.l.L.Q..J or l.LLiJ orJlJ....?J. etc. 
IjvX II ana H: How many years nave you been a r 'LL-rU1E teacher. 
Box [ and J: How many years have you been a FULL~TTME marketing teacher? 
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What your Preferenc es ?* • are 
There are no "right" or "wrong" answers to these questions. Your answers will help show how you 
like to look at things and how you like to go about deciding things. Knowing your own preferences 
helps you understand your strengths and what kind of work you might enjoy and be successful doing. 
Read each question carefully and mark your answer on the separate Answer Sheet--al1 of your 
answers for questions 1 through 100 will be recorded on the right side of the answer sheet (right 
of the heavy blue line). Please note the order of the responses, work downward one through ten 
and then begin the second column and do the same untll you've completed 1 thorough 100. 
Do not think too long about any question, skip it but be careful that the NEXT space you mark on 
the answer sheet has the same number as the question you are answering. 
WHICH ANSWER COMES CLOSER TO TELLING HOW YOU USUALLY FEEL OR ACT? 
1. When you go somewhere for the day, 
would you rather (Al plan what you will do and when, or 
(BI just go 
2. If you wer.e a teacher. would you rather 
teach (Al fact courses 
(B) courses involving theory? 
3. Are you usually 
(A) a "good mixer" or 
(B) rather quiet and reserved? 
4. 00 you prefer to 
(A) arrange dates, parties. etc., well in 
advance. or (B) be free to do whatever looks like 
fun when the time comes? 
5. Do you usually get along better with 
(Al imaginative people, or (B) realistic people? 
6. 00 you more often let (Al your heart rule your head, or 
(B) your head rule your heart? 
7. When you are with a group of people, 
would you usually rather 
(Al join in the talk of the group, or 
(B) talk with one person at a time? 
8. Are you more successful 
(A) at dealing with the unexpected 
and seeing quickly what should 
be done, or (B) at following a carefully worked 
out plan? 
9. Would you rather be considered 
(A) a practical person 
(B) a ingenious person? 
10. In a large group, do you more often 
(Al introduce others, or 
(B) get introduced? 
11. Do you admire more the people who are 
(A) conventional enough never to make 
themse 1 ves conspi cuous, or (B) too original and individual to care 
whether they are conspicuous or not? 
12. Does following a schedule 
(A) appeal to you. or (B) cramp you? 
13. 00 you tend to have (A) deep friendships with a very few 
people, or (B) broad friendships with many 
different people? 
Turn page and continue with number 14.' .. 
*MYERS-BRIGGS TYPE INDICATOR, Reproduced by special permission of the publisher, Consulting 
Psychologists Press, Inc., Palo Alto, CA 94306, from The r·lyers Briggs Type Indicator, 
Form G, by Isabel Briggs Myers, Copyright 1977. 
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14. Does the idea 'of making a list of what 
you should get done over a weekend 
(Al appeal to you, or (8) leave you cold, or 
(e) positively depress you? 
15. Is it a higher compliment to be called 
(Al a person of real feeling, or 
(8l a consistently reasonable person? 
16. Among your friends, are you 
(A) one of the last to hear what is 
going on, or 
(8) full of news about everybody? 
[On this next question ONLY, if two answers 
are true. mark both.] 
17. In your daily work, do you 
(A) rather enjoy an emergency that 
makes you work against time, or 
(8) hate to work under pressure, or (C) usually plan your work so you won't 
need to work under pressure? 
18. Would you rather have as a friend 
(Al someone who 1s always coming up 
with new ideas, or 
(8) someone who has both feet on the 
ground? 
19. 00 you 
(A) talk easily to almost anyone for as 
long as you have to. or 
(8) find a lot so say only to certain 
people or under certain conditions? 
20. When you have a speci-al job to do. do you 
1 ike to 
(A) organize it carefully before you start, 
or 
(8) find out what is necessary as you go 
along? 
21. 00 you usually 
(Al value sentiment more than logic. or 
(8) value logic more than sentiment? 
22. In reading for pleasure. do you 
(A) enjoy odd or original ways of saying 
things, or 
(8) like writers to say exactly what they 
mean? ' 
23. Can the new peopl.e you meet tell what 
you are interested in (A) right away, or 
(8) only after they really get to know 
you? 
24. When it is settl ad we 11 in advance tha t 
you will do a certain thing at a certain 
time, do you find it 
(A) nice to be able to plan accordingly. 
or 
(8) a little unpleasant to be tied down? 
25. In doing something that many other people 
do, does it appeal to you more to 
(Al do it in the accepted way. or (8) invent a way of your own? 
26. 00 you usually 
(A) show your feel ings freely, or 
(8) keep your feelings to yourself? 
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WHICH WORO IN EACH PAIR APPEALS TO YOU IIORE? (Think 'tihat the l'lords ~, flOt how they 
look or sound) 
27. (AI scheduled unp 1 armed (8 ) 50. (A) sensible facinating (B) 
28. (A) gentle firm (8) 51. (A) forgive tolerate (8) 
29. (A) facts ideas (8) 52. (A) production design (8) 
30. (A) thinking feel ing ( 8) 53. (A) impulse decision (8 ) 
31. (A) hearty quiet (8) 54. (A) who what (8 ) 
32. (A) convincing touching (8) 55. (A) speak 'nri te (B) 
33. (A) statement concept (8 ) 56. (A) uncritical critical ( 8) 
34. (A) analyze sympathize (8 ) 57. (A) punctud 1 leisurely (3) 
35. (A) systematic spontaneous (8) 58. (A) concrete abstract ( 3) 
36. (A) justice mercy (8') 59. (A) changing permanent ( S) 
37. (A) reserved ta 1 kat;ve (8) 60. (A) wary trustful ( S) 
38. (A) compassion foresight (8) 61. (A) bui 1 d invent (8 ) 
39. (A) systematic casual (8) 62. (A) orderly easygoing (8 ) 
40. (A) calm 1 ively (8) 63. (A) foundation spire (3 ) 
41. (A) benefits blessings (8) 64. (A) quick careful (8 ) 
42. (A) theory certainty (8) 65. (A) theory experience (8 ) 
43. (A) determined devoted (8) 66. (A) sociable detached (8 ) 
44. (A) 1 Hera 1 figurative (8) 67. (A) sign symbol (B) 
45. (A) firm~m;nded warm~hearted (8) 68. (A) party theatre (B) 
46. (A) imaginative matter-of-fact(8) 69. (A) accept change (8) 
47. (A) peacemaker judge (8) 70. (A) agree discuss i B) 
48. (A) make create (8) 71. (A) known unknown .(8) 
49. (A) soft hard (8) 
Turn page and continue ;'Iith number 72 ... 
tJHICH ANSWER COMES CLOSER TO TElLIilG HOW '(OU USUAlLI FEEL OR ACT? 
72. I-Iou 1 d you say you 
(A) get more enthusiastic about things 
(8) get less excited about things than 
the average person? 
73. 00 you feel it is a worse fault to be 
(A) unsympathetic, or 
(8) unreasonable? 
74. 00 you 
(A) rather prefer to do things at the last 
minute, or 
(8) find doing things at the last minute 
hard on nerves? 
75. At parties, do you 
(A) sometimes get bored, or 
(8) always have fun? 
76. Do you think that having a daily routine is 
(A) a comfortqble way to get things done, 
or 
(8) painfv1 even when necessary? 
77. When something new starts to be the 
fashion, are you usually 
(Alone of the first to try it, or 
(8) not much interested? 
78. 'Ilhen you think of some 1 ittle thing you 
should do or buy, do you 
(A) often forget it till much later, or 
(8) usually get it down on paper to 
remind yourself, or 
(C) always carry through on it without 
reminders? 
79. Are you 
(A) easy to get to know, or 
(8) hard to get to know? 
80. [n your way of 1 i vi ng, do you prefer to be 
(i\) original, or 
(8) conventional 
81. 'dhen you are in an embarrassing spot, do 
you usually 
(A) change the subject, or 
(8) turn it into a joke. or (e) days later, think of what you should 
have said? 
82. Is it harder for you to adapt to 
(A) routine, or 
(8) constant change? 
83. [s it higher praise to say someone ,has 
(Al vision, or 
(8) common sense? 
84. When you start a big project that is du: in a 
week, do you 
(A) take time to 1 ist the separate things to 
be done and the order of doing them, or 
(8) plunge in? 
85. 00 you think it more important to be able 
(A) to see the possibilities in a situation, 
or 
(8) to adjust to the·facts as they are? 
86. 00 you think the people close to you kno\'/ 
how you fee 1 
(A) about most things, or 
(8) only when you have had some special 
reason to te 11 them? 
87. Would you rather work under someone 
who is 
(A) always kind, or 
(8) always fair? 
88. In getting a jOb done, do you depend on 
(A) starting early, so as to finish with 
time to spare, or 
(8) the extra speed you develop at the 
last minute? 
89. 00 you feel it is a worse fault 
(A) to show too much warmth, or 
(8) not to have warmth enough? 
90. When you are at a party, do you like to 
(A) help get things going, or 
(8) let the others have fun in their 
own way? 
91. Would you rather 
(Al support the establ ished methods of 
doing good, or 
(8) analyze what is still wrong and 
attack unsolved prOblems? 
92. Are you more careful about 
(A) people's feelings, or 
(8) their rights? 
93. If you .were asked on a Saturday morning 
~Ihat you were going to do that day, 
VIOU 1 d you 
(A) be able,to tell pretty Ylel', or 
(8) list twice too many things, or 
(C) have to wait and see? 
94. [n deciding something important, do you 
(A) find you can trust your feel ing about 
what is best to do. or 
(B) think you should do the .~ 
thing, no matter hO\~ you re-er---
about it? 
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95. 00 you find the more routine partS of 
your day 
(A) restful, or 
.,(8) boring 
9u. Does the importance of doing well on a 
. test make it generally 
(A) easier for you to concentrate and 
do your best. or 
(8) harder for you to concentrate and 
do yourself justice? 
91. Are you 
(A) inclined to enjoy deciding things. or 
(B) just as glad to have .circumstances 
decide a matter for you? 
Are you Satisfied ? • 
98. In 1 istening to a new idea, are you 
more anxious to 
(A) find out all about it~ or 
(8) judge whether it is right or wrong? 
99. In any of the ordinary emergencies of 
everyday life, would you rather 
(A) take orders and be helpful. or 
(8) give orders and be responsible? 
100. After being with superstitious people, 
have you 
(A) found yoursel f sl ightly affected 
by their super.stitions. or 
(8) remained entirely unaffected? 
Turn your Answer Sheet over to Side, 2 and record the answers for this section in the response 
areas numbered 10 1 to 120. (Your answers will be kept CONFIDENTIAL and wi 11 on 1 y be used in 
']roup ana 1 ys is. NOT as an i ndi vi dua 1 response). 
For each question below. darken either A. 8, C. D. or E on your answer sheet 
chOOSing your resonse from the selections below: 
A. Very dissatisfied 
8. Dissatisfied 
C. Neither 
D. Satisfied 
E. Very satisfied 
ON MY PRESENT JOB, TH[5 [5 HOW [ fEEL ABOUT ... 
101. Being able to keep busy all the time ... 
102. The chance to work alone with my students ... 
103. The chance to do different things from time to time ... 
104. The chance to be "somebody" in the community .. . 
105. The way my principal handles his/her teachers .. . 
106. The competence of my principal in making decisions ... 
101. Being able to do things that don't go against my conscience ... 
lOB. The way my job provides for steady employment .. , 
109. The chance to do things for other people ... 
110. The chance to be in charge and direct students as to what to do .. , 
111. The chance to do something that makes use of my abilities .. , 
112. The way school poliCies are put into practice ... 
113. My pay and the amount of work r do ... 
114. The chances for continued advancement within the profession ... 
115. The freedom to use my,own judgement ... 
116. the chance to try my own methods of doing the jOb, .. 
117. The working conditions ... 
118, The way my co-workers get along with each other .. , 
119, The praise I 'Jet for dOing a good job ... 
120. The feeling of accomplishment [ get from teaching ... 
Turn page please ... 
*Minnesota Satisfaction Questionnaire. modified and reproduced with permission of 
Vocational Psychology R~search, University of ,"1innesota, copyright. 1977. 
141 
Thank you very much for taking the time to complete this survey. If you have any 
other comments you woul d 1 ike to make, please fee 1 free to enc lose those comments 
when you return your answer sheet. (You need not return your entire survey booklet.) 
Please indicate your interest in receiving the results of your responses to the 
Myers~Briggs Personality Indicator questions; 
__ No, I am not interested in receiving results 
Yes, please mail information about my personality type and 
other items (such as· an exp 1 anat ion, 1 eadershi p i nformat ion, 
and teaching/learning style information) to this address: 
Name 
Street Address 
City State Zip Code 
Please remove this page of your survey booklet and return it along with your ~ sheet to: 
(There is a self~addressed, stampled envelope enclosed for your use.) 
Connie Staehr Plessman 
5800 So. 32 Street 
Lincoln, NE 68516 
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APPENDIX B 
Correspondence 
, 
I 
"University of 
Nebraska 
Lincoln 
June 10, 1985 
Division of Marketing Teacher Education 
The Center for Vocational Teacher Education 
3"11 Teachers College 
Lincoln, NE 68588-0447 
(402) 472·2242 
HOW W ILL YOU 8ENEFIT FROM PARTICIPATING IN THIS STUDY? 
When you complete the enclosed answer sheet, you will receive from me a report 
of YOUR "personality profile!! based on the responses that you make. In addition, 
you will receive information describing how the awareness of your personality 
type can affect your leadership style. interpersonal relationships, and your 
teaching/learning style. 
Your responses will be kept confidential and results will be analyzed only ;n 
group form. Your name and the number on your form will be used only· for follow-
up reminders and returni.ng results to you. 
WHAT DO YOU NEED TO DO TO PARTICIPATE? 
Enclosed you will find a blue booklet along with an answer sheet, which needs to 
be completed with a #2 pencil. Complete the answer sheet, place it in the self-
addressed envelope and retun it to me. That's all that ;s involved! If you 
are changing addresses ;n the near future, let me know so that you won't miss 
your personal results. 
The twenty-five to thirty minutes spent completing the enclosed answer sheet 
will be well worth the benefits that both you and the field of marketing education 
will receive. Any time we can learn more about marketing teachers and the kind 
of satisfaction they receive, the profession has been enhanced. 
In order for your responses to be tabulated, your answer sheet should be mailed 
no later than June 25. Please take a few minutes now to complete and return 
your res ponses. 
Sincerely, 
Connie Staehr Plessman 
Instructor 
Enclosures: 3 
University of Nebraska-lincoln 
Steven A. Eggland 
Professor and Division Chair 
University of Nebraska at Omaha University of Nebraska Medical Center 
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Dear Marketing and Oistributive Education Instructor: 
Recently a survey was mailed to you asking for your response to satisfactions 
and personality preferences of marketing teachers. 
If you have completed and returned the survey, please accept my sincere thanks. 
If not, please do so today. You are a member of a select group of Marketing 
and Distributive Education Association members asked to participate in this 
study. It is extremely important that your response be included in order to 
accurately represent marketing teachers across the country. 
If you did not receive a survey booklet or if.it has been misplaced, please 
ca'1 or write me immediately and I will send another to you. 
Connie Staehr Plessman 
5800 South 32 Street 
Lincoln, NE 68516 
(402) 423-9596 
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July 9, 1985 
HAVE A CUP OF COFFEE ON flE WHILE COMPLETING THIS SURVEY 
Having been selected as one of 450 teachers nation-wide to 
participate in this survey, your response ;s essential in 
order to accurately reflect the attitudes of marketing teachers. 
In the event the ,survey mailed to you last month didn't reach 
you or was misplaced, enclosed ;s a duplicate survey, answer 
sheet, and self-addressed, stamped envelope for your use, 
If you prefer to remain anonymous. you need not include your 
name on the answer sheet. The numerical coding is for follow-up 
purposes only and will not be included in the computer analysis. 
Please take a few minutes, while enjoying your cup of coffee, to 
complete and return the answer sheet. The results of this research 
should provide inSight into the preferences and satisfactions of 
market; ng teachers. If for some reason you feel you are not 
qualified to respond to this survey, please drop me a note. 
Sincerely, 
Connie Staehr Plessman 
5800 South 32 Street 
Lincoln, NE 58516 
TIME IS PRECIOUS ••• 
If, perhaps, you have placed the survey, 
"Satisfactions and Preferences of Marketing 
Teachers," aside; the time to complete it is 
TODAY! 
Analysis of this study will begin in a few 
days. By returning your answer sheet immediately, 
you will join over 300 other marketing teachers 
in contributing to your profession. We need 
YOUR response. 
Connie Staehr Plessman 
5800 South 32 Street 
Lincoln, NE 68516 
Phone: 
(402) 423-9596 
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APPENDIX C 
Data Analysis Items 
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Question Number 
1-100 
101-20 
Name 
Sex 
Grade 
Birthdate 
Identification Number 
A 
B 
C 
D 
E 
F 
G & H 
I & J 
K 
Data Entry File 
Description 
MBTI Answers 
MSQ Answers 
Name 
Sex 
Education - Highest Degree 
Obtained 
Blank, 
Attitudinal Question #1 
Attitudinal Question #2 
Attitudinal Question #3 
Attitudinal Question #4 
Blank 
Work History 
Years as Full-Time Teacher 
Years as Full-Time Marketing 
Teacher 
Response Group 
1 - First Survey 
2 - Second Survey 
3 - Phone Ca 11 
Data Set Structure 
Column Length: 80 Characters 
Co 1 umn Data 
1-16 
18-21 
22-23 
25 
26-27 
29-38 
40-45 
47-48 
49-50 
51-53 
55-74 
1-2 
3-4 
5-6 
7-8 
9-10 
11-12 
13-14 
15-16 
29 
30 
31 
32 
34 
35-36 
37-38 
40 
41-43 
44 
MBTI Component Scores 
E scores 
I scores 
S scores 
N scores 
T scores 
F scores 
J scores 
P scores 
Digital Type 
Sequential Type 
1 - EST J 
2 - ESTP 
3 - ESFJ 
4 - ESFP 
5 - ENTJ 
6 - ENTP 
7 - ENFJ 
8 - ENFP 
Gender 
E,S,T,J = 1; I,N,F,P = 2 
9 - ISTJ 
10 - ISTP 
11 - ISFJ 
12 - ISFP 
13 - INT J 
14 - INTP 
15 - INFJ 
16 - INFP 
1 - Man; 2 - Woman 
Educational level; highest degree obtained 
Identification Number 
Choose Teaching Again 
Teach until Retirement 
Recommend Teaching 
Satisfied with Career 
Work History 
Years as Full-Time Teacher 
Years as Full-Time Marketing Teacher 
Speci a 1 Codes 
Request Results 
Response Date 
Return Group 
1 - First Survey; 2 - Second Survey; 3 -
Third Survey 
Total Score - Intrinsic Satisfaction 
Total Score - Extrinsic Satisfaction 
Total Score - General Satisfaction 
Individual Answers to MSQ 
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APPENDIX D 
Non-responder Sample 
Non-Responder Sample 
. (N = 20) 
SENSING TYPES INTUITIVE TYPES 
with THINKING with FEELING with FEELING with THINKING 
ISTJ 
N= 4 
%= 20.00 
I = 1. 35 
ISTP 
N = 0 
%= 0.00 
I = 0.00 
ESTP 
N= 1 
%= 5.00 
I = 1.47 
ESTJ 
N = 3 
% = 15.00 
I = 0.67 
Legend: 
ISFJ INFJ INTJ 
N = 2 N = 0 N= 0 
%= 10.00 %= 0.00 %= 0.00 
I = 1.54 I = 0.00 I = 0.00 
ISFP INFP INTP 
N= 0 N= 0 N = 1 
%= 0.00 %= 0.00 %= 5.00 
I = 0.00 I = 0.00 I = 4.05 
ESFP ENFP ENTP 
N = 0 N = 3 N = 1 
%= 0.00 %= 15.00 %= 5.00 
I = 0.00 I = 3.47 I = 0.95 
ESFJ ENFJ ENTJ 
N= 4 N= 0 N = 1 
% = 20.00 %= 0.00 %= 5.00 
I = 1.66 I = 0.00 I = 0.67 
% = percent of total choosing this group who fall into this 
type; I = self-selection index; ratio of percent of type in 
group to % in sample. 
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APPENDIX E 
MSQ Modifications 
MSQ Modifications 
Item 2: The chance to work alone on the job 
Change: The chance to work alone with my students 
Item 5: The way my boss handles his or her workers 
Change: The way my principal handles his or her teachers 
Item 6: The competence of my supervisor in making decisions 
Change: The competence of my principal in making decisions 
Item 10: The chance to tell people what to do 
156 
Change: The chance to be in charge and direct students as to what to do 
Item 12: The way company policies are put into practice 
Change: The way school policies are put into practice 
Item 14: The chance for advancement on this job 
Change: The chance for continued advancement within the profession 
Item 20: The feeling of accomplishment I get from the job 
Change: The feeling of accomplishment I get from teaching 
